


Appendices for Global Children’s Lite

Chapter 1
Appendix A

Description of Selected Philippine Lower Mythology Creatures

1. Kapresare described as massive, black, and hapyit beings mostly guardians of nature
(CruzLucero, 2013, p.114), living in a tree and smoking. The literature described them as
neither good nor evil but can be vengeful to those who hurt them or destroy their home
(Cortez, 2017). In some cases, descriptions of these creatures includsiponsses
enchanted objects (e.g., belt, stoftaat should any person gain possession of thikahee
would grant them a wish(Hosalla, 2018, para 10).

2. Tiyanaksas monsters, take the form of infant children hiding in the darkness that lure
travelers fom safety (Barok and Takya, 2020). They prey on human flesh and blood after
transforming into small hideous creatur@sth sharp teeth and incredible strength who
mauls and eats its victin{Diamante, 2019, para 9).

3. Tikbalangdive in the mountains ande@described as havintpng, stretched human limbs
and the head of a hots@Hosalla, 2018, para 16). The hatfan and hathorse creatures are
considered mischievous andan trick you into losing your way in the forest, trapping you
forever by making yo walk around endlessly in circle@Barok and Takya, 2020, number 1
para 3).

4. Duwendesre little creatures that can give humans good fortune or bad fate (Cortez, 2017)
and are also known as goblins, hobgoblins, elves, or dwarf§liaadn houses, trees
underground, termitéke mound or hill, and rural areagpara 6). Duwendesan be
excellent or mischievous to the people they live with. Sometimes they might take things but
give them back later. They get offended easily and would inflict illnessasstortune on
those who cross them. However, if it befriends,~g@u may enjoy good fortune and
prosperity.

5. Aswangsare theé‘most common of Filipino monstér§Cortez, 2017, para 4) and the most
feared“viscerasucking creatures in Philippine mytholdgif raveloka PH, 2017, number 2
para 1). Given their popularity, they are known by different regional names, which include
“tik-tik,” “wak-wak” and“sok-sok.” Others described these creatureSsspeshifters who
are human by day and then at night tuntio a dog, a pig, a bat or a té&Cortez, 2017, para
5). According to the literatur@aswangsare known td‘break into funeral homes and steal
corpses (para 4) andenter homes to drink human blood like vampires and can turn people
into aswangby deceiwng the human to bite them in rettirfpara 5).



Appendix B

Interview Questions

=

Tell us your name, school, position, etc.

2. Tell us about the courses you taught with specific subject matters/constructs. What is your
favorite class to teach?

3. What are the okgtives of the course? What do you want your students to learn specifically?

4. Are there any assignments and learning activities in the course/s you teach (aligned with
major assignments/products)? Please elaborate.

5. How do you teach this cours@pproach, strategies?

6. What resources/materials do you use? What kind of materials would you like to use?

7. The clarificatory question, how long have you taught this course? How many times have you
taught it?

8. What motivates you to teach this course well? Wloayou like about teaching this course?

Chapter 2

A Little Pretty PockeBook

Heidi (Chapter XlI: A Ghost in the House) Johanna Spyri

“The Story of the Grandmother

“Instructions Neil Gaiman
The Giving Tree Shel Silverstein
“The Boy WhoTalked with Animal3 Ronald Dahl

Let s Tal & “Lorgdaurney Ranig| Julius Lester

The House on Mango Street Sandra Cisneros
“How Dirmit Started Writing Poertis Latife Tekin

Awake Not Sleeping Tales UN Women Initiative
Cinderella Anne Sexton

James Thurber
Figurel: Assigned readings and authors ING103 Short Stories Syllabus
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Intro Critical Race and Ethnic Studies

Brief Description of the Course:

This course will introduce students to the core concepts and theories used in the critical study of
race and ethnicity. It will examine historical and contemporary formations of race, ethnicity, and
indigeneity to provide an understanding of how socidédkhce is made, reinforced, and

challenged in local, national, and global contexts. Topics include: theories of race and ethnicity;
settler colonialism and slavery; citizenship and inequality; immigration and segregation;
multiculturalism and colorblindrss; decolonial and antacist struggles; and globalization and

new racisms.

Learning Outcomes:
Students will:

e Understand the historical construction of race and ethnicity in shaping the contemporary
U.S. landscape, and the development of identity, eegist and protest movements in the
context of racial and ethnic marginalization in the U.S

e Engage with the political, economic and social dimensions of race and ethnicity, and the
ways in which power gets embedded in these relationships

e Research the rolé symbolic and aesthetic expressions of traditionally underrepresented
racial/ethnic communities in the U.S., particularly as they serve to maintain, resist, and/or
transform privilege and oppression
Define keywords in critical race and ethnic studies

Demmestrate an understanding of ethnicity as it intersects with sexuality, race, class,
disability, and other variables

Required Materials:

Indian No Moreby Charlene WillingMicManisand Traci Sorell 1620148390

How to Hide an Empire: A History of the Greaténited State®y Daniel Immerwahr
1250251095

Racial Formation in the United States: From the 1960s to the 1®@08dition by Michael Omi
and Howard Winant 9780415520317

Grading:

Class patrticipation and Quizzes: 10%

News Analysis Essay 10%

Keywords forCritical Ethnic Studies Entry: 25%



Digital notebook: 25%
Media Review: 10%
Creative Project: 20%

Course Requirements:

Class Participation and Quizzes: Students are expected to carefully and thoroughly read all of the
assigned materia¥ou will be expected to regularly contribute to class discussion and quizzes.
Class participation is mequiremenfor successful completion of this course.

Keywords for Critical Ethnic Studies Entry:

You will each choose one critical term or methlodyy, research it, and write an entry (1200
1500 words) for a class encyclopedia, offering information on the history and use of the term,
significant or current writers in the field, and where your classmates might go to find more
information about. We Wlibuild up to the encyclopedia entry with research practice, reviews,
and drafts that help you synthesize informatodcarefully sculpt an overview of these terms
that is both accessible to others and informative. You may choose any word from this list
define: activism, agency, alien, anarchy, archive, art, bureaucracy, canon, child, commodity,
consent, country, creativity, development, disciplinary, education, elite, equality, evolution,
experience, expert, folk, food, hegemony, heritage, indiVidut@llectual, justice, liberty,

literacy, local, manufacture, minority, mission, native, opinion, patriotism, performativity,
pluralism, policy, poverty, pragmatism, representation, republicanism, reservation, resistance,
revolution, security, segregati, settler, sovereignty, subaltern, tourism, tradition, trauma,
wealth, welfare, work. You may also choose another word with prior approval from me.

Digital Notebooks:

You will be expected to contribute to class discussion boards weekly as a ditgtadaiq

keeping track of your thinking throughout the semester. Notebook posts should be about a
paragraph (6 sentences) in length and may include questions, quotations from the reading, links
to relevant pop culture, articles, or other elements you fitedesting or relevant. These entries

are mainly for your use in preparing for quizzes or the final project, but keep in mind that your
classmates and | can read them.

News Analysis Essay Assignment: The purpose of these assignments will be for yoth&o use
information presented in the readings to critically think about the social world. Find a current
news story (local or national newspaper, television news, magazine, or internet news site) that
relates to issues of race and ethnic studies and wiitera(500750 words) essay that uses the
concepts learned in this course to offer an analysis. Please link to the news story in your essay
and feel free to quote the story, articles, or the course readings in your analysis.



Media Review:

You will chooseone piece of media (book, television show, film, video game, social media
creator.etc) this semester and write a short review (380 words) that briefly outlines the

content and evaluates its merit. You should point out what is good and badh&bmetdia and

how it intersects with our class materials. You should be clear about how your choice fits into

our class materials and discussion. We will also post these reviews to the class discussion board.

Creative Project:

This project may cover anyncept we have discussed this semester and why it is important to
you. Your project may take any creative form you choose, a weBaiket, painting, comic

book, playlist, film trailer, cookbook, museum exhibit, etc. Projects will be graded on thg qualit
of ideas, interpretation of material, and clarity of argument. You must also inchofenord
reflection essay including both a detailed explanation of your concept and at least 1 outside
scholarly source. Your reflection should outline the choicesyadee during the course of the
project, why you made them, and how they demonstrate your learning.

' o

Chapter 4
English 256: British Literature 1900-Present
Course Description:

“Representative works of British literature from the twentieth centuthyetpresent. Authors
will include W. B. Yeats, James Joyce, Virginia Woolf, D. H. Lawrence, W. H. Auden, Samuel
Beckett, Stevie Smith, Zadie Smith, and otligfisom the course catalgg

This semester, we will be reading texts in a variety of forms anggemovels, poetry,

nonfiction, literary criticism, and a few other fun things. As we read, we will explore the

following questions: Which writers and works are included (and traditionally excluded!) from

the canon of twentieth century British Literatuké@w do these writers and works represent key
literary, social, political, and cultural movements and shifting ideas throughout the century? How
are traditions of form and genre both retained and reinvented in works by modern and
contemporary writers? Wherwhen, and how does the work of modern and contemporary

British authors influence transnational and transgenerational literary communities? What is the
role of the scholar of British literature AND what is the role of British literature in the field of
literary scholarship?

Course grades will be based on class participation, weekly writing activities, an abstract for the
final project (due at midterms), and the final project itself.



Course Outcomes:

Identify historical and artistic movemenitslgeriods within British Literature, 1900
Present.

Investigate the work, lives, and cultural/historical contexts of individual writers of fiction,
poetry, and nonfiction.

Practice critical and close reading and analysis of texts acnossber of genres.

Develop original ideas and arguments about course texts while engaging with processes of
research and writing toward a scholarly essay.

Think critically about modern and contemporary British Literature (as welhagpées of
postcolonial literatures) as a category. Why group texts and authors this way? What do we gain
and lose by this separation?

Think critically about the apparefwgaps’ in critical discourse about British Literature.

What texts, genregssues, writers, etc. receive little critical attention? Why do these gaps exist?
And how might we, as scholars, address them?

Required Texts:

Free Digital Texts Through Project Gutenberg:
The Wind in the Willows

Books to Buy

A Room of byMirginiaswodiswI8BN-13 : 9780156030410
The Hobbitoy J.R.R. Tolkiea-ISBN-13 : 9780547928227

Waiting for Godoby Samuel BeckettISBN-13 : 9780802144423
White Teetlby Zadie Smith—ISBN-13 : 9780375703867

Additionally, links and pdfs of readings and other supplementary readings will be provided
through the course website.

GRADED COMPONENTS

Reading/Class Patrticipation: This class is designed as a reading course. Students are expected to
carefully and thoroughly read all of the assigned material. You will be expected to regularly
contribute to class discussion. Class partiagpais a requirement for successful completion of

this course. Obviously, if you do not attend class on a regular basis, you will be unable to
participate; repeated absences during the semester (i.e., more than 3) will adversely affect your
final participdion grade. Also, please keep in mind that if you miss class it is your responsibility

to get the assigned readings from me and see if there have been any changes in assignments.

Weekly Posts (12 total): For each week in which we explore assigned reaawibask you to
compose a 20word, informal writeup of your thoughts, lingering questions, and ideas to
explore further. | am looking for a paragraph or collection of fragments that summarizes your
reactions, not only to the texts themselves, buttalswr inclass conversations and activities.
The purpose of this weekly assignment is-fadl. First, your writeup allows for the instructor

to observe the ways in which you are engaging with the material through writing (knowing that


https://www.gutenberg.org/files/27805/27805-h/27805-h.htm

some of us expresand advocate for our ideas differently in writing than in conversation). And
second, your post should become an archive and record of the ideas that are important to you
leading up to the final project. Take the writing seriously when you do your pmstshould

start to notice threads of interest and inquiry, themes across your observations, which will help
you narrow and contextualize a subject for the final projmtir weekly posts will be due no

later than 11:59pm each Friday.

A Research Proposalb&tract: A proposal of your final research project must outline your topic,
argument, and at least 2 critical sources in MLA format. We will spend some time in class
looking at scholarly Calls For Papers (CFPs). This will help us frame ideas within te&taan
presentation or publication at academic conferences and in journals. Proposals will be turned in
electronically at Midterms.

TeachetStudent Conference Participation: You will be required to schedule a time to meet with
the instructor (Steve) betwe midterms and the last day of class to discuss your plan for the
final project. This will be an informal, approx.-bdinute conversation during student hours (or

by appointment outside of student hours!) in which you should planatk me through your
research, argument, and questions about the project.

Final Project:

Option 1: ESSAY—This essay will follow your research proposal and will make an argument
about any text or texts we have read this semester. The instructor will distribute some current
Cals for Papers requesting critical analysis of modern and contemporary British Literature.
Write an essay of at least 10 pages in response to one of the CFPs. Your essay must refer to at
least two pieces of critical work. Essays will be graded on the yadlitleas, interpretation of
material, and clarity of argument.

Option 2: ESSAY/CREATIVE PROJECT HYBRIBThis project is a variation on Option 1.

Write a short critical essay focusing on a <co
formal inno\ations, or treatment of subject matter. Pair this critical essay with your own original
fiction, poems, creative nonfiction, or dramatic writing in conversation with the efforts of the

selected author. Here, the required essay length is 5 pages. Theofehegthreative writing

component will require individual discussion and agreement with the instructor.

GRADING

Reading/Class Participation 20%
Weekly Posts 15%
TeachetStudent Conference 15%
Research Proposal/Abstract 20%
Final Project 30%



Chapter 5
Appendix A

ENGLISH 112A Syllabus

Course Description:

English 112A is an upper division course designed to introduce the literature of childhood
experience to adult readers. Although children are the central characters and the targeted readers,
writers of this genre still structure their works using the same complex literary devices and

themes found in adult literature. We will therefore apply standard literary techniques in

analyzing the readings for this class.

Course Theme:

CrossingBorders:&nt e mporary Children’s Literature fro
“Touch the sea and at once you are joined to its farthest she&almon Rushdie

During this course students acquire an unders

internationalconte nd how cultural diversity may be ref

will focus on a range of contemporary transnational literatures, either originating from or set in

various locales around the world. In the study of these texts, students wilhgjght into

diverse human experiences, helping to broaden their perspectives by offering windows into other

cultures. Thematically, we will focus on borders and how by crossing borders or though the

journey itself protagonists strengthen or redefinéviddal, cultural, and national identities.

Furthermore, students will be introduced to concepts and contexts that define borders as physical

spaces (such as mountains, seas, outer space), ideological spaces (such as national borders),

conceptual spacesugh as the past, the future), and imaginary spaces (such as myth, fantasy).

With these concepts in mind, texts will be evaluated as literature with the goal of building greater

crosscultural understanding.

The course is designed to meet the subject mattgiirement for those considering a teaching

credential. The information and curriculum approaches we will explore should be helpful for
elementary, middle, and/or secondary levels of instruction. Nevertheless, this is a literature
course, not an educatial methodology course.

Course Format: Online & Asynchronous

This course adopts an online delivery format. Although this course is asynchronous and does not
require a weekly meeting, it is required that students check in weekly to view lectures and
compkte assignments. Rrecorded lectures will be posted weekly on Canvas.

English Department Program Learning Objectives (PLO)
Upon successful completion of this course, students will be able to:
1. Read closely in a variety of forms, styleguctures, and modes, and articulate the value

2

of close reading 1n the study of children’s 1

2. Show familiarity with major literary works, genres, periods, and critical approaches to
children’s literature.



3. Write clearly, effectively, and creatiwgland adjust writing style appropriately to the
content, context, and the nature of the subject.

4, Develop and carry out research projects, and locate, evaluate, organize, and incorporate
information effectively.

5. Articulate the relations among culture, bist, and texts.

Required Texts/Readings:

Seven novels plus selected short stories and picture books. Othéctdonessays and video

TED Talks as assigned. See individual modules and weekly assignments for details. All of the
novels listed below are aifable in ebook and paperback editions through the campus bookstore
or other online venues.

Novels
Bredsdorff, Bodil.The Crowgirl: The Children of Crow CovéDenmark; 1993)
ISBN-13: 9780374400033

Fleischman, PauSeedfolkgUS; 1997)
ISBN-13: 9780064472074

Ihimaera, Witi.Whale Ride(New Zealand; 1987)
ISBN-13: 9780435131081

Iwaoka, HisaeSaturn Apartments, Vol.(Japan; 2005)
ISBN-13: 9781421533643

Magnason, Andri Snaefhe Story of the Blue Plan@teland; 2000)
ISBN-13: 9781609805067

Okorafor, Nnedi. Selected stories <http://nnedi.com/books/online_fiction.html> (online). (US
Nigeria; 2016)
Selected short stories are available on the a

Pausewang, Gudrumiraitor (Germany; 1995)
ISBN-13: 9780761365716
E-copies of this text are available through the university library.

Rushdie, SalmorHaroun and the Sea of Stori@adia; 1990)
ISBN-13: 9780140157376

Picture Books
My Little Round HouséNritten and lllustrated by Bolormaa Baasuren (Mongolia; 2009).

| Know Hereby Laurel Croza. lllustrated by Matt James (Canada; 2010).

TheBlueSky Wr i tten and Illustrated by Andrea Petr
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Nei! sagdi litla skrimsligNo! Said Little Monstérby Aslaug JonsdéttiRakel Helmsdal &
Kalle Guettler (Farodceland; 2004).

Memories of SurvivaWritten by Esther Nisenthal Krinitz and Bernice Steinhardt. lllustrated by
Esther Nisenthal Krinitz (PolardS; 2005).

Ziba Came on a BoaWritten by Liz Lofthouse. lllustrated by Robert Ingpen (Afghanistan
Australia; 2007).

Herr Meier und Herr Muller Written and lllustrated by Birte Muller (Germany; 2001).

Mo hammed’ s Jour ne\Writenhy ARthofiyuRohingon and Anidarie Young.
lllustrated by June Allan (IrayK; 2009).

Migrant. Written by Maxine Trottier. lllustrated by Isabelle Arsenault (Mex@anada; 2011).
The Park in the DarkWritten by Martin Waddell. Illustrated by Barbara Firth (UK; 1989).

Description of Assignmest

Module Quizzes (total of 3)

Module quizzes will be taken online in Canvas and will be available dusegemdaywindow

at the conclusion of each module (see schedule for details). Once the window is closed, no one
may take the exam except with aversity approved excuse (illness, etc.) Module quizzes will
consist of 10 questions at one half point (0.5) each. Module quizzes will contain a selection of
matching, multiple choigeand shoranswer questions. Study guides and practice quizzes will be
available. (PLO 2)

Short Essay (approx. 4 pages, or 1000 words)

Students will demonstrate their ability to critically evaluate literature and defend a position in a
threeto-four-pagecritical essay. Some additional research wiltdguired,and essays mus

guote from credible academic sources with citations. Successful essays will have a clear thesis,
present ideas in an organized, logical, and coherent form, and use Standard English grammar,
punctuation, spelling, and usage. Formal assignment promptgashidg rubrics will be

distributed at the time the essays are assigned. The essay will be due at the conclusion of Module
2. (PLO 15)

Team Project (Audio/Visual)

Students will complete a team project as part of a collaboration with a team of twceanttiee
students. Student teams will be expected to set up a regular meeting schedule to discuss a project
plan, assigned roles, and expected outcomes. Student teams may utilize email, phone calls,
Zoom, Discord, or other technology of their choice to cmhtheir meetings, depending on
individual schedules. Students will be graded individually on their roles as a team member and
their contribution to the overall project. Grading criteria will include: 1) analysis of overall
project; 2) analysis of persdr@ntribution to project; 3) analysis of another team project.

Formal assignment prompts and grading rubrics will be distributed at the time the project is
assigned. Student teams will confirm their project plan with the instructor. The Team Project
assigiment will be due at the conclusion of Module 1. (PL-6) 3
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Book Talks (Audio/Visual)

Students are required to research one international picture book not assigned in class and present
a 10minute Book Talk to their peers. In their Book Talks, studentsprolide brief

biographical information about the author and artist, some cultural background about the
country/culture in which the book is published, any interesting textual history about the
publication of the book, glotsan evatuatioryof theftext he b o o
including a connection to one of the themes discussed in this course, and a recommendation
about pairing that text with others we have read for use in teaching or study. Every student will
present one Book Talk in a recoddedeo format on Canvas. A sample Book Talk and a rubric

will be distributed on Canvas upon assignment. Book Talk books do not need to be purchased,
but may be ordered from the library. Book Talk books must be approved by the instructor. Book
Talks may besubmitted early but no later than the conclusion of Module 3. (PLO 1, 2, 4, 5)

Side Trips (Participation Badges; 20 minimum required)

Each week students will be given the opportunity to comp®ige Trip$ to earn participation

credit, as well as other rewards. Side Trips will consist of a selection of small activities in which
the student may demonstrate additional knowle
assignments. The completion of one Sidip Frone badge. Over tH&-weeksemester, students

are required to achieve 20 badges to earn participation credit. However, students may earn more
badges to gain additional privileges, such as raising a quiz or essay grade. Activities include:
illustrating a text, watching and responding to a TED Talk, responding to a scholarly article,

attending a Zoom meeting, and more. See Side Trips in Canvas for more details:§PLO 1

Final Examination

The Final Exam will be taken online in Canvas and will be abiglduring asevendaywindow

during Finals Week. Once the window is closed, no one may take the exam except with a
university approved excuse (iliness, etc.) The Final will consist of 20 questions at one point each.
The Final will contain a selection ofatthing, multiple choice, short answer questions. A Study
Guide will be provided. (PLO 2, 3)

Grading

Module Quizzes (15%)
Essay (15%)

Team Project (15%)
Book Talk (15%)
Participation (20%)
Final Exam (20%)

Appendix B

Assignment Prompt

TEAMP ROJ ECT: MAPPI NG ANNA’S WORLD
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Literary Map Project Description: Working collaboratively, students will complete a Literary

Map as part of a Team Project, along with an individual analysis of the project. Projects will be
submitted as a presentation to thess via the Discussion Board (PowerPoint or other) to
demonstrate completion of the project. For a selection of FIVE concept map ideas and resources,
please viewFive Concept Map ldeas & Resources.

TIMELINE:

WEEK 2: (BEGIN MODULE 1)

WEEK 3: (SIDETRIP: THE STORY OF THE BLUE PLANET) Team Practice

WEEK 4: (SIDE TRIP: THE CROWGIRL) Team Practice

WEEK 5: (TEAM CHECKIN): Team Coordinator email instructor.

WEEK 6: (TEAM PROJECT WORK WEEK)

WEEK 7: (TEAM PROJECTS DUE): All team members must approve firgect with team

coordinator. Team coordinator will submit the final project.

WE EK 8: ( ANALYSI S DUE) : Al'l team members wil!l
project and submit their final analysis for grade.

ROLES:

Team Coordinator/Copyeditor: Mainte communication with team members; arranges
meetings on Zoom or other; logs meeting details and decisions; communicates with instructor
regarding team progress and any issues such as project delays or member conflicts; provides
writing, research and/or dign support; finalizes presentation for submission with team
approval.

Artistic Designer: Lead person responsible for the visual appearance of the map and overall
presentation; confirms details with other members and maintains overall accuracy. Mag may b
illustrative or digital but must contain original work to meet assignment requirements.

Copywriter/Researcher: Provides written content for PowerPoint, with assistance from other
team members; confirms details with other members to maintain overatbag. Written
content must be original work. Reviews final document for grammar, punctuation, and spelling.

REQUIRED COMPONENTS:

PART 1. COMPLETED PROJECTS WILL BE SUBMITTED TO THE DISCUSSION BOARD
The class will have the opportunity to see each Teane&rand respond with likes and
applause. This portion will not affect your grade.

PART 2. Although the Literary Map and presentation will be completed as a team, students will
be graded individually on an analysis that explicitly explains how mapsdercentext for

Traitor. Students are also expected to reflect on their own performance as a team member and
provide an analysis of their contribution to the team project. Finally, teams will be partnered with
another team to provide feedback on overalkeapance and adherence to the requirements of the
prompt.

GRADING CRITERIA & RUBRIC (15 points total; 15% of overall grade)
This portion is Private and Individually Graded.
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Team Project grades will be based on your analysis of the following:

1.5pts)Sumi t one paragraph (approx. 250 words) de
choices. Answer the questions: Why did your Team select this particular focus? (Answer must be
more than merelywe liked it’). What thoughts or motivations went into the development of

your Jliterary map? Describe your team’s Tr1easo
concept. Did your team set up regular meeting times? How did you maintain communication and
how often? Wat sort of obstacles or challenges arose and how did your team resolve them?

2. (5 pts) Submit one paragraph (approx. 250 words) describing your overall contribution to the
project. Answer the questions: What was your role in the project? Mghains of the project

did you contribute? What did you learn about yourself in the team environment? What skills

were your strengths? What skills do you need to improve? What skills do you think will be

useful in future classes, projects, or jobs? Wieiements of teamwork and team building do

you think were the most essential for the overall success of the project? What portion of the

project are you especially proud of?

3. (5 pts) Submit one paragraph (approx. 250 words) examining the overall appesrenc
presentation of another team’s project. Is th
Assess the appearance and presentation of provided PowerPoint, etc. Does the literary map
illustrate both time and space? Does the team fully explorefahe éve suggested concepts?

Describe what you like about the project and what you think needs improvement. Did you learn
anything interesting? Rate the project on a scale of 1 to 5 with 5 being the best.

(=

Chapter 6

English 3311 Chidntdieeatures and Adol es ¢

Course Description

In English 3311 you will interpret and evaluate literature written for children and adolescents in
various genres including picture books, and various forms of fiction. The course is a reading and
writing intensive colse.

In this course, we will align the following course objectives with a number of teaching and
learning activities.

Course Outcomes
In this course, students should acquire and demonstrate the following:

1. define children's and adolescent literat{giscussion questions, exam)

2. describe the history of children's and adolescent literature (discussion question, exam)
3. identify the different genres of children's and adolescent literature (discussion question,
papers, exam)

4, cultural literacy, specifically critically assess the value of literature as social critique,
pedagogical tool, and more (lectures, papers, exam)

5. critical literacy, specifically evaluating picturebooks, and novels for children and

adolescents (esganalyses, exam)
6. demonstrate collegkevel writing skills (discussion posts, essay analyses, exam)
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Required Books (Not the reading order)

(Note: Several of these have movie versions, while you are welcome to watch them this does not
substitute ér reading the booksmany have been changed significantly from the original!)

Black BeautyAnna Sewell, (978420952681) This can be found free through Project
Gutenberg online

Little Town on the PrairieLaura Ingalls Wilder (97-89060581862)

My Sideof the MountainJean Craighead George, (90B42401118) alternativelkx Kestrel for
a KnaveBarry Hines, (9781941147887)

Who Will Comfort Toffl@, Tove Jansson, (9718 70460171)

The Snowy DayEzra Jack Keats, (948L40501827)

Last Stop on Markettfteet Matt de la Pefia/Christian Robinson, (9/@09257742)
Julian is A MermaigJessica Love (978763690458)

Maus I: A Survivor's Tale: My Father Bleeds Histofyt Spiegelman, (9748394747231)
The Arrival Shaun Tan, (978439895293)

Charmed Life Diana Wynne Jones, (90%88155469)

The Midwife's Apprentig&aren Cushman, (978547722177)

The Graveyard Boolyeil Gaiman, (978060530945)

| Am Not Your Perfect Mexican Daught&rjka L. Sanchez (8-1524700515)

The View From Saturdaje.L Konigsburg, (978689817212)

Assignments

PowerPointsEach week | will post a short lecture accompanied BgwerPoinb n t hat we e k°
topic. You should set aside time to watch these each week, and to takiamtdeem. They are
not long but do contain important information for the course and texts.

Weekly Discussions: Each week you will post one discussion question for class before Friday at
midnight. These discussion questions will need to be more thanoa gesor basic plot points,

but instead should spark-depth discussions. Discussion questions should be accompanied by a
relevant quote from the text. You do not need to answer the question, that is for your classmates
to do.

You in turn will answer aleast two classmates by Sunday at midnight.

Analysis Essays: Every couple of weeks you will be expected to take a number of texts and
examine them for a theme. You may choose the theme (examples include: love, death, war, etc.)
and compare and contrasththe theme is used in each text. There is one essay for picturebook
(and comics) analysis, and another for fiction.

Final Essay: Choose a text that influenced you as a child or adolesceaadRBat text with the
skills you have learned in this coursgentify genre, era, purpose, and literary themes. Critically
analyze the text as an academic, and as an older version of the person who was originally
influenced. Answer the following questions: What did the text mean to you? Why? How did the
text accompsh that? How does the text fit into the genealogy of C/YA that we have studied?
Are there clear pedagogical aims in the text? If so, describe them. If not, what might some
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pedagogical aims be? Is there an underlying argument to the text? Were youfdiese aims
and arguments the first time you read it?

Final Exam: This will be cumulative and will consist of short answer questions, multiple choice,
and short essay answers. Tmdy way to prepare for this is to have done all the reading and
listened o the lectures!

Schedule (Subject to change! Keep an eye on course Announcements)
Week1:822 8 Introduction to course and Children’ s

e ReadBlack Beautyand post a discussion question for it by Friday at noon.
e Answer two classmates by Sunday at midnight.
e Watch and listen to the lecture: discussion on the genres C/A.

Week 2: 299/4 History of C/A literature

e ReadLittle Town on the Prairi@nd post a discg®n question for it by Friday at noon.
e Answer two classmates by Sunday at midnight.
e Watch and listen to the lecture: discussion on the history of C/A literature.

Week 3: 511 Mimetic Adolescent literature

¢ ReadMy Side of the Mountaiand post a discussiajuestion for it by Friday at noon.
e Answer two classmates by Sunday at midnight.
e Watch and listen to the lecture: discussion on adventure tales, realistic C/A literature.

Week 4: 1218 Diverse Picturebooks

e ReadThe Last Stop on Market Stre€he Snowy By, Julian is a Mermaidnd post a
discussion guestion for them by Friday at noon.

0 When there are multiple texts you can ask a question on just one, some, or all
of them combined for one question.

e Answer two classmates by Sunday at midnight.
e Watch andisten to the lecture: discussion on diversity in C literature.

Week 5: 1925 International C/A literature

e ReadwWho Will Comfort Toffle?, The Arrivaind post a discussion question for them by
Friday at noon.

e Answer two classmates by Sunday at midnight.

e Watch and listen to the lecture: discussion on international C/A literature.

Week6:261 0/ 2 Di fficult Topics in Children’s / Ad
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e ReadMaus land post a discussion question for it by Friday at noon.

e Answer two classmates by Sunday at midnight.

e Watch and listen to the lecture: discussion on the place of topics like the holocaust and
refugee crises in C literature.

Week 7: 39 PictureBook Analysis Due 10/9
Week 8: 1016 Fantasy Literature

e ReadCharmed Lifeand post a discussion question for it by Friday at noon.
e Answer two classmates by Sunday at midnight.
e Watch and listen to the lecture: discussion on the history of fantasy int€a&ure.

Week 9: 1723 Historical Fiction

e ReadT h e Mi d wi [ eahd postadiseussion queastion for it by Friday at noon.

e Answer two classmates by Sunday at midnight.

e Watch and listen to the lecture: discussion on the teaching of history tHEéigh
literature.

Week 10: 2430 Popular Fiction
Literary Analysis Due 10/30

e Watch and listen to the lecture: di scussio
increasing popularity.

Week 11: 3111/6 Horror/ The Gothic in C/A

e ReadThe Graveyard Boo#&nd post aiscussion question for it by Friday at noon.
e Answer two classmates by Sunday at midnight.
e Watch and listen to the lecture: discussionight” in C/A literature.

Week 12: 11/713 Diverse Literature for Adolescents

e Readl Am Not Your Perfect MexicanaDghterand post a discussion question for it by
Friday at noon.

e Answer two classmates by Sunday at midnight.

e Watch and listen to the lecture: discussion on the diversity, or not, of Adolescent
literature.

Week 13: 1420 Award Winning C/ALiterature

e ReadThe View From Saturdagnd post a discussion question for it by Friday at noon.
e Answer two classmates by Sunday at midnight.
e Watch and listen to the lecture: discussion on the Newbery and Caldecott Awards.
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Week 14: 2127 New TechnologiesiiLiterature for Children
Final Essay Due 11/27

e Turnin Final Essay, Review for Final Exam
e Listen to short lecture.

Week 15: 12/2 Final Exam, available 6 p.m. to Midnight

o

Chapter 7
Appendix A

International Project Guidelines

The world surrounds our classrooms and our students. Teaching is all about hope and the
possibility of changing the future. Teaching
world, community, and home. Corapi and Short (2015) describe gltdraklire as awindow

for readers to see and experience cultures outside their own personal ¢Bjestsd as a

mirror, “reflecting back human experiences and helping us understand ourselves and our lives
bettet” (5). For this international inquiry pject there are four parts with several different due

dates. Please check the syllabus for the exact dates.

Everyone will write a dpage proposal identifying the articles/chapters and the global
children’”s 1iter at ur eecttlnadditiensproyidew timelinéfor r ead f o
completing the project. Check the syllabus for the due date.

First: Read four articles/ chapters on 1inte
in peerreviewed journals (such &gorlds of Wordsdo u r n al o f Ch i,lathquage " s L i t¢
Arts, The Reading Teachgor Bookbird) The articles need to focus on international/global
¢ h i 1 diterature’ os global issues such as immigration, transnationalism, gender equality,
women’s schooling, or displacement.

Second: Select five c¢hil JSBBWYOutstandingt er at ur e
International Book Lisbr theMildred L Batchelder Avard. Titles should be published between
2000 to 2021 and cannot include the literature circle books that we read or discuss in class. It is
highly recommended that you choose a genre, theme, issue, or continent/region/country to find
five books to compris a text set, such as fantasy, historical fiction, immigration, war,
death/grief, environment, war, Europe, Africa, Asia, Central America, etc. After you read each
book, write a ipage analysis including asentence summary of the book andsigeo r t * s
(2016) cultural authenticity checklist

Third: Write a 45-page paper to accompany the five analyses of the global literature
selections.n this paper, explain the importance of infusing global literature in the
elementary/middle school classroom making extensitexncitations to the four
articles/chapters that you read. Be sure to use APA to cite all professional resources and


https://wowlit.org/
https://www.childrensliteratureassembly.org/journal.html
https://sk8es4mc2l.search.serialssolutions.com/ejp/?libHash=SK8ES4MC2L#/search/?searchControl=title&searchType=alternate_title_begins&criteria=Language%20ARts&language=en-US&titleType=JOURNALS
https://sk8es4mc2l.search.serialssolutions.com/ejp/?libHash=SK8ES4MC2L#/search/?searchControl=title&searchType=alternate_title_begins&criteria=Language%20ARts&language=en-US&titleType=JOURNALS
https://sk8es4mc2l.search.serialssolutions.com/ejp/?libHash=SK8ES4MC2L#/search/?searchControl=title&searchType=alternate_title_begins&criteria=the%20reading%20teacher&titleType=JOURNALS&filterBy=All&beginPage=0&language=en-US
https://www-proquest-com.ezaccess.libraries.psu.edu/publication/publications_47792?accountid=13158
https://wsu.instructure.com/courses/1473504/files/80497975?wrap=1
https://wsu.instructure.com/courses/1473504/files/80497975?wrap=1
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¢ h i 1sditeraturée titles that you utilized to complete this project. Close the paper with a
reference section. Your paper also needs to address the following:

a) Define in your own words what encompasses a global citizen and educator.

b) What are the befits of including global/international literature in the curriculum?

¢) How do you plan to integrate international books in your future classroom?

d) What wonderings and inquiries do you have for future explorations?

Fourth: Create a rehearsed and engagimgritite presentation to share at our final class.
It is expected that you will display the book covers (images of the books) and share the results of
your cultural authenticity. Make sure you unpack and discussaneé 1 ¢ f ol l owing Sho
authenticity checklist.

Appendix B

Cultural Authenticity Guidelines

Literary Qualities
e How well does the author tell the story? Is it higlality literature?
Origin of book
e What is the origin of the book? Who was thigimral publisher and in what country?
e Who is the author? lllustrator? Translator? What are their backgrounds?
Authorship
¢ How do the author’s experiences connect to
are the experiences and/or what is the rekaamonhich the book is based? Why might
the author have chosen the story to tell?
Believability
e s this story believable? Could it happen? In what ways does it feel real/authentic? Are
the characters larger than stereotypes but less‘fiwafect’ heroes?
Accuracy of details and authenticity of values
e What are the inaccuracies within the details of the book? What values are at the heart of
the book? How do these values connect to the actual lives of people within the culture?
Does this book reflect a spéc cultural experience, or could it happen anywhere?
Perspectives
e \Whose perspectives and experiences are portrayed? Who tells the story? What is the
range of insider perspectives?
Power Relationships
e Which characters are in roles of power or signifegawithin the book? Who takes
action? How is the story resolved? Where does the story go and how does it get there?
Who takes it there? Why?
Audience
e Who is the intended audience? Is the book written for children from that country or to
inform children in other parts of the world about that country or culture?
Relationship to other books
e How does this book connect with other books about this cubMparience? Do the
available books about this culture reflect a range of perspectives and experiences within
that culture?
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Response by insiders
e How have insiders responded to this book?
Connections for your readers
e What are the possible connectionsgtudents? Is the book accessible?
Worlds of Words: Evaluating Global Literature for Authenticity, accessed June 30, 2022,
https://wowlit.org/links/evaluatinglobaltliterature/evaluatinditeraturefor-authenticity/

(=

Chapter 8
Appendix A

Growing Up Global

In the twentyfirst century, children are often cast‘@tobal citizen3 who embody thdlexible

form of identity needed to survive in a time when changes in migration patterns and adgivances
technologyare increasinglyaquiring adults to interact with people of other nationalaied

cultures When tracing the origins of global citizenship, however, it becomes evidetttithat
concepthas often been deployed as a means of securing and expanding nationaafiever
thanas a means for building a world community. This module will consider the emeig®hce
developmenbof the child as a global citizen within literary, historical, educational otmer
materialstargeted for children. We will also examine a number ofortgnt works of

theoretical anditerary criticism as a way of deepening your understanding of the primary
resources discussed in the module.

The module wild]l of fer an i1introductiontoto Amer
internationakexts. You will have the opportunity to read a range of texts published for

children, considering as you do how children are constructed as global citizens. We will also

explore digitized archival material from multiple US collections with strengths in duttih

and c h litdradureepaying close attention to archival records created and produced by
childrenthad o c ument their experiences of global cit
books usedh thiscurriculum.

At the end of this module you should be able to:

1. Understand how and why childhood is a site of extensive cultural and social interest
2. Interpret texts for children in a nuanced and critically appropriate way

3. Contextualise these texts within wider cultural, speiadl historical ideas about the
child.

Intended Knowledge Outcomes

Students will develop knowledge and understandirtifpe following:the historical and

social contexts of childhood in the 20th and 21st centuwyide range of books for

children, in a variety of genres and addressing different age gritgsal debates

concerning the social roles and aesthetic fasnfs ¢ hi 1 d r papproachdsande r at ur e
met hodologies for the c¢r i;theroladfthefiguselofgthei s of ¢ h


https://wowlit.org/links/evaluating-global-literature/evaluating-literature-for-%09authenticity/

20

child in shaping national and global forms of identity, especially in relation to American
culture

Intended Skill Outomes

The module will develop skills in:
-reading and analyzing a range of texts and documents
-using secondary material critically
-giving informal oral presentations
-producing appropriate kinds of academic writing
-producing material for public @iences
-working with a group of colleagues on a common task
-participating in debate and discussion

Required Texts

» The Wonderful Wizard of Qk. Frank Baum

* The Birchbark Housd_ouise Erdrich*

* Young Fu of the Upper Yangt#dizabeth Foremabhewis
» The House of Sixty Fathengleindert DeJong

* Inside Out & Back AgainThanhha Lai

* A Long Walk to Watetinda Sue Park

 Wild Child, Chang TaChun

A Spoonful of MurderRobin Stevens

* The Light in the LakeSarah Baughman

*Note: Multiple copies ofThe Birchbark Housare available in the University library.

Module Structure
Week 13: What is a Global Citizen?: Thinking Beyond the Nation

We * 1 1 bybexploringsome key critical concepts about the dmild global citizenship,

considering how these concepts relate to questions of citizenship and belonging as we do so.
What arethe qualities associated with childhood that make the child an ideal figure for global
citizenshipHow doideas of child develapent, education, psychologstc, shape and inform

literary constructions of childhood in the nineteenth and early twentieth centuries? How, also,
dowebegintos ee t he emergence of a global c¢child 1in

Weeks 48: Transnabnal Ties, Global Migration, and the World Market

In the second section of the module, we " 11 dr
sectonlt o think in more detail about how childre:
child and irvites real young people to adopt a global mindset (e.g., through paratextual

material)Howdo prizewi nning children’s books, in partic:
our readings fronthis sectionwe will look at various scenarios where the ckil@tches the
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boundaries of national identity, including transnational adoption and refugees, as well as
stylistic methods for creating more global works, paying particular attention to the Cold War
climate that led to the emergence of these depictiotiseathild as part of a world community.

Weeks 911: Global Books for Global Issues

Inthef i nal section of the module, you’l-landdr aw on
twentyf i r st century children’s Dbpoesehtationsbafthd d on or
global child in order to better speak to modern issues arising from globalizatgarticular,

wewill consider children’s books that position
genres to explore familiar topics suchnaigration. We will consider how these topics are
complicatedvhen childrerare envisioned as global citizens, with ties to multiple nations. Our

readings willprimarilybei nf or med by scholarship in childrer
but there a& many other scholarly voices that will appear in lectures, such as Arjun Appadurai

and Lawrence Buell, that draw from other fields of research.

Module Schedule

Week 1:Introduction: The Global Child

Primary Texts:

TheWonderful Wizaraf Oz

Secondary Texts:

Day Good,“A Wonderland of Devicésfrom Bring the World to the Child

Week 2: Heritage or History?

TheBirchbark House

Schwebel]ntroduction fromA Child-SizedHistory; Kaplan Introduction fromrhe Anarchy of
Empire

Week 3: The Anarchy f C h i Arcliives: brisettling Narratives of Global Childhood

Selected materidl r o m ¢ haichivés (826 30s)

SanchezZppler,“In the Archivesof Childhood’; Marcus, Out si de Over Where?’
Foreign Picture Books and the DreafrGlobal Awarenes%

Week 4: The‘Foreign Backgrourit

Story andLiberal Cosmopolitanisritizenship Education

Young Fwf theUpper Yangtze

Kidd, “Interpreting Elizabeth Foremdne w iYoungFu of the Upper YangtZze

Week 5:Transnational Tieand the Rhetoric of Familial Love

The Housef SixtyFathers

Klein, “Family Tiesand PoliticalObligatiori’ from Cold War Constructions
Week 7: The Child as @bal Consumer

A Long Walkko Water

Ventura,“PostFordist Natiori from The Nationn n» C h i Litedatuke n ° s
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Week 8: A Mashup oEast andVest: Readingdeyond Borders

Wild Child

Gutierrez,“The Emergence oGlobal Subjectivitie$ from Subjectivityid s i an Chi |l dr en s
Literature and Film

Week 9: Detecting Global Citizenship in Crime Fiction

A Spoonfubf Murder

Nels Pearson andarc Singer“Open Cases: Detection, (Post)Modernity, and the’State
from Detective Fiction in @&ostcolonial and Transnational World

Week 10:The Environmental Imagination and Other Global Issues for Children

The Light in the Lake

Lawrence Buell;’Ecoglobalist Affects: The Emergence of U.S. Environmental Imagination on a
Planetary Scalefrom Shade®f the Planet

Assessments
Please Note: Electronic Submission Applies.

This module will include several forms of assessment, including a-blsied essay
(formative), a portfolio, and a final research paper.

Formative Essay (1200 words): There areyndiffering opinions about the best wimy/‘raise a
globalchild’and experts and enthusiasts in children’
voices in this heated debate. In this essay, you will write an articlthéoHornBook magazine

(a popular children’s literatuahel tha ga thatn ¢ )

2

t
i1s aimed at the children’s literature speci
magazine’s main audi enmnmtyauwillnnesdtogview articledfomiThei s a
Horn Booktoadapty our wr iting style to the guideline

will also need to include imageslillustrations that complemeat argumenin this short piece.

g
a
S
S

Portfolio (1200words, 20%): The best way to really understand the topic of global citizenship
and how children’s literature addresses this
portfolio, | encourage you to read and document as much as you can to haheforegur

final research essay. This could include the following:

1. Book review: Read a %¢Hiolbdarle nc’hsi [Blackn *tsh al ti
Write a short review about how it explores themes of global citizenship and fitgomith
undestandingof a“global’c hi 1 dren’s book.

2. Archive Research: If you liked Week 3, then get digging. Look into digital arcainges
explorematerials that portray children as global citizens. You might like lookiothat
historicalmaterials suchasprit j our nal s (TW.eE .BB .o whigakB o' i sB’oso k
onling for instance). Some collections you might find useful are th&hexmond

Chil dlrietne’rsat ure Collection, the Kerlan Colle
Baldwin Library of Historich Chi 1 dr en’ s Bo o k substaatihllbmoanf whi ¢ h
of digital material. There are many more archive collections to explore though!

3. Critical Essay/Book Review: Take a look at some scholavehipave not read in class.

This might be something from the recommended reading list, or a book/esdayiydwn
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your own. I’ m also happy to recomymehdercaddn
the book/essay, write a short review and evaluaiee a ut hor > ywuagreaygilhme nt . L
their viewpoint about global citizenship and
4. Author Interviews: Author interviews are a great type of material to expler@ith

yourfinal essay. You can either write a reviewaof existing interview, or you miglry

writing an author yoursel-they might even actually respond! Be sure to leave pleinty

timeif you choose the latter option.

You will need to complete four entries for your portfolio that are approximately 30fswor
length These should be completed on the following timeline: Week 2/3, Week 4/5, Week 7/8,
Week 9/10. There is flexibility built in here, so plan according to your schedule to avoid
getting behindn work.

*Note: These are just a few ideas for hosuymight use your portfolio. If you have a good

idea thatyou want to pursue, ask me and if it is appropriate then you are welcome to go ahead.
The mainpoint is for the portfolio to be a space to pursue inquiry and creativity in response to
the modulghemes and questions.

Research Essay (2500 words, 80%): You will submit a revised and expanded okysion
formative essay that is longer in length and more informed by the csiticalarship

discussen the module. The expectation is that you will draw on research from your
portfolio to pull outside material into this revised essay and demonstrate yaertis@mn

your chosen topicBecause this is a final essay, the expectation is that you will include
material fromthe secondhalf of the semester in this revised piece. This does not have to take
the form ofa comparativessay bushould demonstrate thabur argument is clearly

informed byideas exploreth Weeks 710. The same style guidelines as the formative
assessment apply to this essay.

Appendix B

Innocents Abroad: Youth, National Identity, and the Travel Narrative

Description
In 1867, Ralph Walo Emerson declared thtatVe go to Europe to be Americanizé&Emerson

was referring to the tendency for young wealthy Americans to study abroad in order to finish
their education and become cultivated individuals who were prepared to contribute to America
society. His observation, though, suggests that travel enables us to learn more about ourselves,
particularly our national identity. In thRRerspectives on Humanitiesurse, we will explore how
travel can serve as a lens for understanding nationdltidand how it works in the twentfjrst
century, particularly for young people. We will study both traditional travel narratives, where the
protagonist strengthens her national identity through her travels, as well as more contemporary
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travel narrativeshat encourage young people to adopt a cosmopolitan perspective. The course
will also focus on a range of natiordéératures butill place a special emphasis on American

and Chinese texts as a way of considering our own unique position in-ArSarecan

educational institution.

Texts

The Innocents Abroadark Twain

The Coral IslangdR.M Ballantyne

“Observations on a Trip to Ameritd,iang Qichao

My Life in China and Americ&’ung Wing

Letters from a Chinese Student at WelledBgg Xin
TheHouse of Sixty Father#eindert DeJong

Young Fu of the Upper YangiZdizabeth Foreman Lewis
American Born Chinesé&ene Luen Yang

Dumpling DaysGrace Lin

Assignments

This course will include several forms of assessment, including reading quidzespanses,
class participation, a midterm project (writing component included), and a final research paper.
Below is an outline of the course activities and assignments:

Reading Responses (2 pages double spaced): Throughout the semester you will be required to
write five reading responses as a way of developing your skills using a set of analytical methods:
character analysis, close reading, and comparative analysis.

Chamcter Analysis

Pick a character and track their presentation throughout your chosen text. Why do you think this
character is important? What is their role within the story? How does this character aid in the
development of the larger message of the teki8 fiype of analysis works best for novels,

although it can be used for short stories as well.

Close Reading

Pick a short passage from one of your assigned texts. You should pay particular attention to
diction and syntax when conducting a close readimignarte any repetitions that seem important.
This type of analysis works well for any type of text, but it is especially useful for analyzing
poetry.

Comparative Analysis

There are several ways of conducting a comparative analysis. For this course, llkgordd to
compare the text we are reading for that week
ideas similar to the previous text you are comparing it to? What themes do they share? How is it
different (and what might be the cause of thisalléghce)? This type of analysis works best when
comparing texts that share similar themes or have some other type of similarity (e.g., form or

time period).
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Memoir Project: You will write a short-8 page journal entry where you remember or recall a
significant moment of travel from your childhood or youth. Because memoirs are often
accompanied by pictures or other archival material, | encourage you to find images or objects
that will enhance your textual narrative. However, these images or objects atddutteaning to
your project and should not simply serve as decoration. You will also be required to submit a
short 45-page response that explains how your journal entry explores the thematic content of our
course. For example, how do you draw upon orkbceaventions of the travel narrative? Why
did you make these decisions? The response should be formal and demonstrate your
understanding of the key concepts from Units 1 and 2 in the course. In preparation for this
assignment, you will be required to submshort 2page proposal, which will be worth 5% of
your midterm project grade.

Research Paper{®pages): You will write a research paper that works with some of the major
issues and themes discussed in this course. This paper requires a minimuraud$iteo

sources (not including primary texts). We will discuss possible ways of approaching this paper in
class. You should also keep in mind that you can (and should) think of your reading responses as
possible topics for this longer research paper.

Readng Schedule (Subject to Change)
UNIT 1: Introduction to the Travel Narrative

Week 1 (August 2%eptember 2)ntroduction

August 29Syllabus Review and Course Introduction

August 30Screening oBtarry, Starry Nigh{t Z£) in Room 101 fron6:30-8:30pm
August 31DiscussStarry, Starry Night

Week 2 (September®)-Transnational Twain (130 pages)

SeptemberfRead Ch. 410 fromlInnocents Abroad

September-Read Ch. 120 fromInnocents Abroad

Week 3 (September 1B6)-Childhood and Imperialim (100 pages)

September 1-Read Ch. 388 fromInnocents AbroadReading Response 1 Due
September 14Read Chapters-2; 1318 fromCoral Island

UNIT 2: Memoir as Travel Narrative

Week 4 (September 128)-Studying Abroad in America

September 1Read Chamrs 1928 fromCoral Island
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September 2Read Chapters 2Bnd fromCoral Island
Week 5 (September 280)-Letters to Little Friends

September 260bservations on a Trip To Ameritand Ch. 1X of Life in China and America
(focus on America portion); ReadjiResponse 2 Due

September 2&h. X-X from Life in China and AmerigaMidterm Proposal Due
Week 6 (October-3)

October 3NO CLASS (Golden Week)

October 5SNO CLASS (Golden Week)

Week 7 (October 104)

October 16Ch. X-X from Letters from a Chinesgtudent

October 12Ch. X-X from Letters from a Chinese StudeReading Response 3
UNIT 3: Fictionalizing China

Week 8 (October 21)Occident or Orient?

October 17Y u D a“$inkihg¥

October 19Read Ch. XX from The House of Sixty Fathers

Week 9(October 2428)-Assimilating the Other

October 24Read Ch. XX from The House of Sixty Fathers

October 26Read Ch. XX from The House of Sixty Fathenglidterm Project Due
Week 10 (October 3November 4)Colonial Views of China

October 31Read Ch. XX from Young Fu

November 2Read Ch. XX from Young Fu

Week 11 (November-I1)}Award-Winning or Just Plain Racist?

November 7Read Ch. XX from Young Fu Reading Response 4

November 9Read Ch. XX from Young Fu

UNIT 4: Forming a Global Identity



27

Week 12 (Novembet4-18)-Multicultural Views of the World
November 14Read Ch. XX from American Born Chinese
November 16Read Ch. XX from American Born Chinese

Week 13 (November 225) Transnational Graphic Narrative?
November 21IRead Ch. XX from American Born Chines&keading Response 5
November 23Conferences (NO CLASS)

Week 14 (November 2Becember 2Multicultural or Global?
November 28Read Ch. XX from Dumpling Days

November 36Read Ch. XX from Dumpling Days

Week 15 (December-8)-PostNational Identity in a Globdtra
December SRead Ch. XX from Dumpling Days

December #Peer Review (Bring two copies of your complete draft)
Week 16 (December 1P6)-Futures of the Travel Narrative

December 1Zourse Reflections; Final Papers Due

(P =

Chapter 11

Ch i 1 dldteraturesin an International Perspective

Covers, Translations, and Ethv@ailtural Identity

Preparation Read the following text(s) in preparation for class:

a. Cat Yampbell:*Judging a Book by its Cover: Publishing Trend:
in Young Adult Literaturé’ The Lion and the Unicorn: A Critical
Journal of Children’-872Lit er

b. PhilipNel.L“Don’t Judge a Book by i
Fantasy of Whitewashing (and Vis&ersa)” Was the Cat in the
Hat Bl ack?: The Hi d dteratureRand i «
Why We Need Diverse Books. New York: Oxford University
Press, 2017: 13666.



Assignment  Search the internet for three (or more) covers of one and the same b

(e.g. different editions, translations). This assignment works best witl
older book, or a recent book that has been translated into several difi
languages.
How do the covers compare? What image of the story do they conjul
Do the covers allow you to situate the narrative in space and time? F
attention to the ethnicity arrace of the characters portrayed on the cc
Make notes and bring these to class.

Class In this c¢class, we delve into t1
its reception. We pay attention to the commercial considerations beh
the choice for certain cover designs as well as trends in cover desigr
also bring into play the practic# “ethnic whitewashing(viz. the
covering up or leafing over of
order tonot jeopardize book sales), as a segue into the topics we cov
the next few classes.

Supplementary - Lysette Hartman, Vanessa Okken & Thomas Van Rompay.

Readings “Evaluating Books by their CoversTijdschrift voor

Communicatiewetenschap 42.3 (201291-243.

- Simone Leinkauf‘Auf die Details kommt es an: Cover fir
Kinder- und Jugendbiché&rBulletin Jugend & Literatur 36.9:-7
11.

Ethniccultural Identity and Representation

Preparation Read the following text(s) in preparation for class:

a. Benjamin L&ombe. Een melodie van ijzer en staal. 2010.

b. Leny van Grootel. Vioolmeisje. 2012.

c. Brian W. Sturm & Meghan GahertyThe Door Has Never
Opened for Us: The Roma 1in |1
4-6.” Diversity in Youth Literature: Opening Doors thrdug
Reading. Eds. Jamie Campbell Naidoo & Sarah Park Dahlen.
Chicago: ALA Editions, 2013: 10518.

Class This class is devoted to the notion of ethaudtural identity and the
importance of representation. We use the case of Roma and Sinti
characters in Dutch children’s
imaging in the perception of certain ethaidtural identities.

Supplementary - DanielH.HadelRe ading Children’s "L

readings Reflections of Change: .Ehil

Sandra L. Beckett. Westport: Greenwood Press, 19971225

- KaaVonia Hinton & Rodgo Joseph Rodriguez: I  wa s <
the burden of my race’: Reac«
Literature by Walter Dean Myers and Sherman Algxigne
Critical Merits of Young Adult Literature: Coming of Adsed.
Crag Hill. Londen/New YorkRoutledge, 2014: 9214.
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- Dietha Koster:‘Zwart op wit. De representatie van allochtonen
multiculturele jeugdliteratuurt Literatuur zonder leeftij@6.87
(2012): 2444.

- Philip Nel.“Whiteness, Nostalgia, and Fantastic Flying Books:
Wi lliam J bErasues ws. HRracane KatriridVas the
Cat in the Hat Bl ack?: The I
Literature, and Why We Need Diverse Bodsw York: Oxford
University Press, 2017: 1a1/35.

- Ann Rigney.“Representatiarf Imagology: The Cultural
Constructon and Literary Representation of National Characte
A Critical SurveyEds. Manfred Beller & Joep Leerssen.
Amsterdam: Rodopi, 2007: 444818.

- Angela Smith:*Paddington Bear: A Case Study of Immigration
and OthernessCh i [ dr en s Lit 8F1a(20Q6). e
35-50.

- John StephensSchemas and Scripts: Cognitive Instruments a
the Representation of Cult i1
Contemporary Children’s Lit
Theory.Eds. Kerry Mallan & Clare Bradford. Bangstoke:
Palgrave Macmillan, 2011: 125.

- Sara Van den BosschalVat je niet kraakt, maakt je sterker:
Roma en Sinti in de hedendaagse Nederlandstalige
jeugdliteratuur’ Literatuur zonder leeftij@1.103 (2017): 6B4.

- Sara Van den BosscH&Carmen a laarte en de tijdloosheid van
het ° z-stereotypd’.Biggit Magazine 10 april 2018:
https://www.diggitmagazine.com/articles/Carrmaterpretaties
zigeuner

- Ute Wolters:“Sinti und Rom&. 11 augustu2015:
http://www.kinderundjugendmedien.de/index.php/stafifet
motive/1364sinti-undroma

Imagology and‘Culturally-Critical Literacy’

Preparation Read the following text(s) in preparation for class:

a. Emer O’ Sull i v a nSafaendss and Bifferericenin
Children’”s Lit e r”dmagining Samaness ant
Difference in Children’s Li.:i
the PresentDajfi ds . Emer O’ Sullivan
Palgrae Macmillan, 2017: 116.

b. Sara Van den Bosscha.eeswijzer: Naar cultuurkritische
geletterdheid’ Jeugdliteratuur door de lens van etnischiturele
diversiteit.Sara Van den Bossche & Anne Klomberg. Utrecht:
Eburon, 2020: 11-231.

Assignment  Select a book that is set in Morocco, in which a Moroccan character
a significant role, OR a neiction book about Morocco.


https://www.diggitmagazine.com/articles/Carmen-interpretaties-zigeuner
https://www.diggitmagazine.com/articles/Carmen-interpretaties-zigeuner
http://www.kinderundjugendmedien.de/index.php/stoffe-und-motive/1364-sinti-und-roma
http://www.kinderundjugendmedien.de/index.php/stoffe-und-motive/1364-sinti-und-roma

Class

Supplementary
Readings

Analyze this book from an imagological standpoint. For that purpose
make use of:

1.

the core questionsmefremc®iapr
- “Who is seeing?
- “What (or Who) is Seen?
- “How Are They Represented?
- “Why Are They Represented that Way?

.the analytical concepts frort1

- narration

- focalisation
schemas/scripts
stereotypes
identification
empathy
alienation

Make notes and bring these to class.

In this class, we build on the insights the previous classes on-ethnic
cultural diversity and representation garnered. We make ourselves
acquainted with the principles of imaggiq the field that studies the
images concerning cultural groups. We carry out a literary analysis b
means of imagological tools, thus developing ‘Gurdturally-critical
literacy”

Manfred Beller & Joep Leerssen, etteagology: he Cultural
Construction and Literary Representation of National Charact
A Critical Survey Amsterdam: Rodopi, 2007.

Wililam L. Chew lll.“Wh at s in a New Na
Introduction to Imagology at the Threshold of the 21st ceritury
Language and Intercultural Communicatiér8-4 (2006): 179
187.

Philip Nel.“Introduction: Race, Racism, and the Cultures of
Childhood” Was the Cat in the Hat BlackPhe Hidden Racism
of Children’s Literatur e Newa:
York: Oxford University Press, 2017:3D.

Emer O’ Suthd golamgy Meets Thil
I nternational Res eardd010)n114C )
E me rSullivan.“S is for Spaniard European Journal of
English Studied3.3 (2009): 33349.

Sanne Parlevliet:Fiction for Peace? Domestic Identity, Natione
Othering and Peace Education in Dutch Historical Novels for
Children, 19141935 ” International Reseac » i n Chi
Literature 8.1 (2015): 1730.

Jan Van ColllieiThe Impact of Ingroup/Outgroup Stereotypes:
The Image of Foreign Cultures in Flemish Youth Literature in
NineteenthCentyt”/ nt er nat i onal Res ea
Literature4.1 (2011): 294.
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- Sara Van den BosschH&e wereld van verschil tussen Sinterkle
en Chanoeka: wij/zifegenstellingen in Het Achterhuis en The
Ghost Writer! Literatuur zonder leeftij@9.96 (2015): 6SB5.

Afrofeminism and Inowel usive Children’s

Preparation Read the following text(s) in preparation for class:

a. Elodie Malanda“Comme un million de papillons noirs by Laur:
Nsafou: How an Afrofeminist Picture Book Gave the Impetus
Discussion about Inclusi’vlbhe (
Lion and the Unicorn 44.2 (2020): 1-480.

Class This class takes us across language and national borders and beyor
Dutch and EnglisHanguage debates concerning etkouttural diversity
and inclusion. We explore what the discourse surrounding these topi
France and Germany looks like. Amorther things, we probe the
tension between activism and aestheticism in cultusalya r ¢ ¢ h

literature.
Supplementary - Amina Chaudri:‘Growing Mixed/Up: Multiracial Identity in
Readings Children’”s and YoDivergty i\outh t 1

Literature: Opening Doors through Readiri€ds. Jamie
Campbell Naidoo & Sarah Park Dahlen. Chicago: ALA Editior
2013: 95104.

- AminaChaudhriMu [ ¢t i raci al [Identid.ty
New York/Londen: Routledge, 2017.

- Marianne Hermans'Romeo & Ravenhar: Liefde en vriendschay
tussen twee culturehLiteratuur zonder leeftijd21.72 (2007): 92
106.

- Jacqueline Lazi:National Identity: Where the Wild, Strange ar
Exotic Things Are: In Search of the Caribbean in Contempora
Children’sChliiltderreant’usr eL.i t er at
Ed. Karin LesnikOberstein. Basingstoke: Palgrave Macmillan,
2004: 189205.

- Joep Leersseftldentity/Alterity/Hybridity.” Imagology: The
Cultural Construction and Literary Representation of National
Characters. A Crital SurveyEds. Manfred Beller & Joep
Leerssen. Amsterdam: Rodopi, 2007: 33R.

- Michelle H. Martin & Rachelle WashingtoriFrom the Kitchen to
the Edges: The Politics of 1
Picture Books’ The Embodied Child: Readingsi Ch i [ dr
Literature and CultureEds. Roxanne Harde & Lydia Kokkola.
New York/Londen: Routledge, 2018:-83.

- SjoerdJeroen Moenandaf: Li efde kent gee
we l > We s t-plots in dederlandisialige jgugdromans
(20052010)7 Literatuur zonder leeftijd31.103 (2017): 466.
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- Carmen NolteOdhiambo“ I be home’: Chi
Un/ BecomingChnl Hzwa i ¥i1 Lit er
Quarterly43.4 (2018): 37-894.

- Margot, Hillel.“We 1 comi ng Strangerrsiin
in Three Australian Picture BooKsThe Sands of Time:
Children’s Literatur eEds déennyzt 1
Plastow & Margot Hillel. Hertfordshire: University of
Hertfordshire Press, 2010: 902.

- Ingrid Johnston“Migrancy: Rites of Pasga and Cultural
Translation in Literature for Children and Young Adults.
(Re) I magining the World: Chi
Changing TimesEds. Yan Wu, Kerry Mallan & Roderick
McGillis. Berlijn/Heidelberg: Springer, 2013: &12.

- Linda Parsons &ngela RietschlinThe Emigrant, Immigrant,
and Trafficked Experiences of Adolescents: Young Adult
Literature as Window and Mirrgt The Critical Merits of Young
Adult Literature: Coming of Agded. Crag Hill. Londen/New
York: Routledge, 2014t30-152.

- Sara Van den Bossch&.eeswijzer: Naar cultuurkritische
geletterdheid. Jeugdliteratuur door de lens van etnischiturele
diversiteit.Sara Van den Bossche & Anne Klomberg. Utrecht:
Eburon, 2020: 89.31.

International PoliticsiC hi 1 dr e n’ s Books

Preparation Read the following text(s) in preparation for class:

a. Astrid Lindgren, Pippi Langkous in Takieukaland.

b. AstridSurmatz‘l nt ernational Pol it ic
Works?” Barnboken 30.2 (2007): 2437.

c. Philip Nel.“How to Read Uncomfortably: Racism, Affect, and
Cl assic Ch i”Wasrthe £dt in théBHabBkask?: The
Hi dden Racism of Children’s
Diverse Books. New York: Oxford University Press, 201%: 67
106.

Class Thisclassisdevotedtoamb e r of hot topics
(studies): how do we tackle signs of e.g. racism, imperialism, or
xenophobia i1in children’s books:
sensitive issues with young readers and how can we defuse them? 1
class dfers some concrete pointers as to how to approach these mati
Pippi Langkous in Takdukaland [Pippi in the South Seas] serves as

case in point.
Supplementary - Clare BradfordUnsettling Narratives: Postcolonial Readings o
Readings Children's Liteature.Waterloo: Wilfrid Laurier University Press

2007.
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- Blanka GrzegorczykDiscourses of Postcolonialism in
Cont emporary Brit i.NéewYOrk/Lohdén: «
Routledge, 2015.

- Herbert R. Kohl:*Should we Burn Babar? Questioning Power i
Children > s L i "tShould weuBure Babar? Essays on
Children’s Literat u.NewYork:dher i
New Press, 1995:-29.

- Gillian Lathey“Fi guring the World: R
Encounters with Other Peoples and Cultures at the Great
Exhibition of 18517 Imagining Sameness and Difference in
Children’'s Literature: From
Day Eds. Emer O’ Sullivan & A
Macmillan, 2017: 7488.

- Roderick McGillis.“Introduction’ Voices of théther:
Children’s Literat ur.&d Raderickh
McGillis. New York/Londen: Routledge, 2000: xkxXii.

(o'

Chapter 12

FREN 4630 : Monstrueusement humain: La monstruosité dans les contes de fées

Le PROGRAMME
Dans ce cours, nousians examiner la notion de monstruosité dans les contes de fées (terme créé
1

parMarieCat herine d’ Aulnoy en 1697) frangais ¢l as
métamor phoses mdbdnisrter uleau sneést,a nco’repshtos e d’ €t re hu
Mmonstres. Les contes de fées puisent dans 1 11

populaires transmis de génération en génération et racontés au coin du feu, ainsi que dans la
mythologiegréca&e o mai ne ou |l es monstres aebleytlopedes (1 e M
Sir¢e¢nes, Charbyde et Scylla da ioup, Refséeétyfes s ¢ e d°’
monstre marin, Arachné, lafemmer ai gnée dans Les Métamor phoses
Gorgone/ Méduse, etc.). A 1° i atlBéter»deleandbaric Bét ¢
Leprince de Beaumont, les monstres habitent notre imaginaire, peuplent nos nuits et errent dans
les bois a la recherche d’une 4me pure qui ©po
humains qui souvent, sont en quéterédemption, nous interrogent quant aux limites de notre
propre humanité et mnous 1nvitent a explorer 1
monstre questionne la notion de norme. Nous allons donc nous interroger sur la figure du monstre

et des diverses r1epr és e nctea tqiuo’nusn dneo nlsat rneo n?s tProuu
nuit destemps éprouvonso us 1l e besoin d’inventer des monst
conte de fée ? A quoi ressembli ? Pourquoi nous terrifig-il ? Ces créatures terrifiantes sont

el les aux antipodes de 1 *ehlulneasn iutnée ofua,c eatut ec odnet
Dans les contes, chaque humain métamorphosé conserve des caractéristiques humaines en plus de
ces traits animaliers noul@ment acquis (cf. la béte dans La Belle et la Béte de Madame
Leprince de Beaumont ). Si la plupart des mons
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physiquement ou moralement hors normes, il existe aussi des monstres gentils (par exemple le
gentil petit diable de Pierre Gripari ou encore le bossu Quasimodo dansDéoire de Paris de
Victor Hugo parmi bien d’ a u-clésdéveloppeedpandiversa 1 1 on s
folkloristes ainsi que 1| a situeparrapportduniéarit er t e xt u
antérieuretpeutlthé me devenir une référence traversant
divisé en cing unités thématiques : 1) Loups, ogres et autres prédateurs 2) Les parents ingrats ; 3)
Sorciéres, diables et génie$) Les familles monstrueuses ; 5) Humains et animaux. Qui plus est,

nous allons réécrire des contes de fées et étudier des variantes de contes de fées (adaptations
cinématographiques, reprises parodiques ; illustrations et représentations iconographiques
adaptations en bandes dessinées, etc.).

EXIGENCES DU COURS
o] Participation, présence, assidudéyoirs:30%

0 Exposé oral de 15 a 20 minutes sur le theme de la monstruosité (dans un film, un conte,
une bande dessinée ou eanstuauxy20% apt ation d’un c
o] Cing interros Canvas (une interrogation par ynit8%

o] Deux rédactions de deypages20%

o] Projet final (au choix individuel ou travail en équipe): essai critique compadib a 7
pages, adaptation d’un conte en bande dessin¢é
adaptation filmique (court métrage d’environ

LIVRES REQUIS

o] Contes, Charles Perrault, éditions Petits Classiques Larousse
http://www.editionslarousse.fr/livre/conte9782035846303
o] Le Belle et la Béte et autres contes, éditions Petits Classiques Larousse

https://www.editiondarousse.fr/livre/lebelle-et-la-beteetautrescontes9782035855701
Avalilable for purchase at campbookstore or on amazon.com, amazon.fr
Supplementary readings and films will be made available in the language lab (OM 004).

OBJECTIFS « IDEA CENTER »

o] Develop critical thinking and analytical skills through discussions and close readings of
fairy tales and film adaptations and critical assessment thereof in historical and contemporary
contexts.

o] Practice and improve French by participating in group discussions.
o] Transform theoretical comprehension into creative and scholarly expression
o] Presentdeas clearly in oral presentations, writing assignments, group discussions

BAREME DE NOTATION

A (10093) A-(9290) B+ (8889) B (87-83)
B-(82-80) C+(7978) C (7F73) C- (72-70)

D+ (6968) D (67-60) F represents a grade below 60
D+ (6968) D (67-60) F represents a grade below 60

Le Programme
(1) Semaine du 29 aodt
ma 30/8 Introduction ; présentation du programme ; Charles Perrault et le classicisme
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©1/9 Gl ossaire des monstres
Lexique du corg et schéma narratif

; L’ eilsgxistt? e : Les

(2) Semaine du 5 septembrénité 1- Loups, ogres et autres prédateurs
ma 6/9 « Comment le loup vint au monde » ;
« Le lai du Bisclavret » (vers 1160) Marie de France (1114%8)
je 8/9 « Le Petit Chaperon rouge » (Perrault) ; Bettelheim ; Kristeva ; Lithi ; Propp

(3) Semaine du 12 septembre

ma 13/9 « Le Loup » (Marcel Aymé), « Le rat et
Conte de la mérgrand », « Le petit chaperon vert »

je 159 « La Barbe bleue » (Charles Perrault)

(4) Semaine du 19 septembre

ma 20/9 Barbe bleue (Amélie Nothomb) ; « Barbe bleue et le secret du conte » (Michel
Tournier)
je229« L’>Ogrelet » ; « Le chéne de 1’ o0ogre »

(5) Semaine du 26 septembrégnité 2- Les parents ingrats
ma 27/9 « Maitre Chat ou Le Chat botté » (Charles Perrault) ; Dino Battaglia (BD)
€29/9Si Perrault m’>était conté, Jacques Bacqué¢

(6) Semaine du 3 octobre
ma 4/10 « Le Petit Poucet » (Charles Perrault)
je 6/10Le Petit ®ucet (Louis et Jeabouis Le Hir, BD)

(7) Semaine du 10 octobre

ma 11/10 Le Petit Poucet (Olivier Dahan)

je 13/10 « Le Mgidech, la ghoule, la fille du roi et le dragon »
https://gallica.bnf.fr/ark:/12148/bpt6k1004226b?rk=85837;2

(8) Semaine du 17 tabre- Unité 3- Sorciéres, diables et génies

ma 18/10 « La fille du serpent vert » (Algérie) ; « Aicha, la fille du dragon » (Algérie)

je 20/10 « Les Belles Histoires de Mémé Chapspt La Sorciere amoureuse » (Bernard
Friot, Histoires Pressées)

(9) Semaine du 24 octobre

ma 25/10 « La Sorciere du placard aux balais » (La sorciére de la rue Mouffetard, Pierre
Gripari) ; Pierre Gripari & Frangoise Dupré

je 27/10 « Le Joueur de flite de Hamelin » (Prosper Mérjnéée diable prisonnies, «
Saint Pierre, la femme et le diable » (Henri Pourrat, Le Trésor des Contes: Le diable et ses
diableries, Paris, Gallimard, 1977, p-42)

(10) Semaine du 31 octobre
ma 1/11 « Le gentil petit diable » (Pierre Gripari)
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je 3/11« Les génies desyos de la semaine » (Scellstllie, Jeanne, Contes arabes du Maghreb,
223227;« Hi stoire d’”Aladdin ou la 1lampe magique

(11) Semaine du 7 novembidnité 4. Péres, freres monstrueux et maratres

ma 8/11 « Peau d’ a)nPee avu e((@Batidacques Demy, 1970)

je 10/11 « Loundja, plus belle que la lune » (Algérie Zalghoum, la belle promise »
(Algérie)

(12) Semaine du 14 novembre

ma 15/11 « Les fées » (Charles Perrault

je17/11 « La salade blanche et |la salade noire » @dioe);

« La veillée dans le puits » (Niverngig Les trois vieilles filles » (Périgord)

(13) Semaine du 21 novembr&hanksgiving
ma 22/11 Visite des archives (Fife Folklore archives, Merrill Cazier Library)

(14) Semaine du 28 novembr&nité 5: Humains et animaux
ma 29/11 « La fée du robinet » (in La sorciére de la rue Mouffetard, Pierre Gripari)
je 1/12 « La Belle et la Béte » (JeanMarie Leprince de Beaumont)

(15) Semaine du 5/12/22
ma 6/12 La Belle et la Béte (réal. Jean Cocteh®46)
je 8/12Exposés et projets

Chapter 14

Pinocchio and Beyond: Modern Italian Historl

First-Year Seminar: Italian 083S

Course Description and Goals:

This course will introduce students to modern Italian culture through the lens of books
written for juvenile audiences. Beginning 1n
(1860), the class will consider such issues as regional diversityjabspleetween Northern and
Southern lItaly; the rise and fall of fascism and the effects of World War Il; the role of the
political Left; and historical conflicts betw
consider will provide the opportunity to iew and refine strategies of literary analysis. For
example, we will discuss how the authors create suspense, design engaging characters, and
weave moral lessons into entertaining stories. Even texts that seem é&mtimeyent can
convey multiple, somehes contradictory, and often political messages. Therefore, heavy
emphasis will be placed on student participation in class discussions. Asagarseminar,
the class will provide the students with the opportunity to familiarize themselves with Penn
State’s academic resources and to develop r1es
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Required Texts

Buzzati, DinoT h e Bear s @ Famo uTrand lraneesliokbn o f Si ci [l y
Calvino, Italo.ltalian Folktales Trans. George Martin.

Collodi, Cafo. The Adventures of Pinocchidrans Nicolas J. Perella.

DeAmicis, EdmondoHeart: ASchoeBo y s Jour nal .

Rodari, GianniGrammar of Fantasylrans. Jack Zipes.

Salgari, Emilio.The Tigers of Momproceriirans. Nico Lorenzultti

Requirements:

Class jarticipation (25%) Active participation in class discussions and activities forms the core

of this seminar. This exchange of ideas requires that the students read the assigned material
before coming to class. Students are expected to arrive on tioottdute to discussion and

to respect the views of their peers. Please be sure to read and understand the attendance policy
below,which applies to all scheduled class activities

Collodi Project:(15%) Students will watch a film version of the nov&hinking about such

issues as the historical context of production, intended audience, and cinematic vs. written text,
students will consider and analyze the differ
To be held as a threaded discussiothenAngel website.

Calvino Project(15%) Each small group adopts one Italian region (Sicily, Liguria, Tuscany,
etc.) and reads the tales identified by Calvino as native to this region. Students prepare a class
presentation in which they describe thaies (motifs, lessons, narrative voice, etc) and report on

their region’s special characteristics-(geogr
visual material strongly recommended.

Buzzati & Salgari projeci15%) Following the ironic lehof Lemony Snicket, students write a
full-pagereview of one of these stories, to be posted on Amazon.com. Would you recommend
that parents buy this book for their children? Does the book provide educational or entertainment
value, or both? What are theost intriguing or unique points of the story? How would you

evaluate Buzzat:ii S illustrations? What are th
elements?

DeAmicis Project(15%) Choose one of the great men of history that De Amicis profiles in his
book (Garibaldi, Mazzini, Cavour, Victor Emmanuel, King Umberto). Research this figure,

using at least four sources, and write a paper in which you both summarize your findings an
assess the portrayal of this figurednore How accurate 1is DeAmici s
does it emphasize? What details does it omit? Is it an effective and engaging historical summary
for children? What agenda does it serve? 2 pages.

b

Rodari Prgect: (15%) Drawing on thé&rammar of Fantasgs a guide, write and illustrate an
original c¢children’s story. Students will shar
suggestions ansubmit final copies to instructor by May 2.




Extra Credt Options:Earn two points toward class participation for each activity:
Take a tour of Pattee & Paterno Libraries (www.libraries.psu.edu/news/tours/)
OR attend the Library Open House in late January (details TBA)

Attend the lecture on European Modernianthe Palmer Museum. April 14.

Provisional calendar:

Week OneWelcome!
Jan 10: Introduction to the course
Jan. 12: The changing map of the Italian peninsula

Week Two “Making Italiang
Jan. 17: CollodiPinocchio(1883)
Jan. 19: Pinocchio

WeekThree:
Jan. 24 Pinocchio
Jan. 26 Pinocchio

Week Four“A Sentimental Education
Jan. 31: Research methods with libraria
Feb. 2: DeAmicisHeart (1886)

Week Five:
Feb. 7: Heart
Feb. 6: Heart

Week Six “Pirates of the Caribbeah?
Feb. 14:Salgari,The Tigers of Momproce(i884)
Feb. 16: Tigers

Week Seven:
Feb. 21: Tigers
Feb. 23: Tigers

Week Eight:ltaly between Unification and World War II
Feb. 28: political and social developments
March 2: cultural and artistic movements

Week Nine:“Powers of Allegory, Allegories of Poweér

March 14: Buzzatif h e Bear s ' Famo 1945 nvas i on

March 16: Bears

Week Ten:
March 21: Bears

of
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March 23: Bears

Week Eleven‘Into the Wood%
March 28: Calvinoltalian Folktales(1956)
March 30:Folktales

Week Twelve
April 4: Folktales
April 6: Folktales

Week Thirteen“Happily Ever Aftef
April 11: Rodari,Grammar of Fantasy1973)
April 13: Rodari

Week Fourteen:
April 18: Rodari
April 20: Rodari

Week Fifteen:

April 25 Exchange of Children’s Books
April 27: Exchange -0pf Children’s Books, wrap
P =
Chapter 15
Appendix A

Translation of Children’s Literature Cours

Course objectives: to learn translation methods and strategiesimn s 1 at i on of ¢ hil ¢
literature from practical work and theoretica
understand the source text with accuracy and express that meaning in thiexavget

precision and fluency, and to stress to the studbatfact that the readers of these texts are

children, which ought to be reflected in translation strategy.

Instruction method: lectures, reading and reporting of academic texts, actual practice and

discussion of translation wark

Schedule:
1. 09/ 18 Lecture: General theories 1in the tr
2. 09/25 TranslationworkC 4 e s t e fPicture Bioaky
3. 10/02 ReadingiVritten for Children: An Outline of Englisbanguage Children's
Literature
4. 10/09 Translation workrehShen(Fairy Tale)
5. 10/16 Readingntroducing Children's Literature: From Romanticism to Postmodernism



40

10/23 Translation worlOld Mother West Win@Chapter Book)

10/30 ReadingPoet i cs of Children’s Literature

11/06 Translation workThe BorrowergFantasy)

. 11/13 Reading€hi Il dren’s Literature in Translation
10.11/20 TranslationworkK e e s h a ~ (Reali$tic #istien)

11.11/27 Readingf he Transl ation of Children’'s Literat
12.12/04 Translation workSo Farfrom the Bamboo Grovgistorical Fiction)

13.12/11 Readingdlranslating for Children

14.12/18 Translation workdncover a Sharkinformational Books)

15.12/25 ReadingCfompar at i ve Children’'s Literature
16.01/01 Holiday: Founding Day of the Republic of &hi

17.01/08 TranslatonworlOv er i n t he Meadow,([Patyn 't Forget
18.01/15 Final report

© 00N

Classwork and grading:

1. Presentation on an academic text: 20%
2. Translation work: 40%

3. Final report: 20%

4. Attendance and class patrticipation%20

List of Readings:

1. Townsend, John Rowe/ritten for Children: An Outline of Englisha n guage Chi |l dr en
Literature (Chinese translation). Translated by Xie Yiang. Taipei: TieAWei Publishing

Company, 2003.

2. Thacker, Deborah Cogan and Jean Whitboducing Children's Literature: From

Romanticism to Postmodernig@hinese translation). Translated by Yangjiéa& Lin Ying-

hui. Taipei: TieAWei Publishing Company, 2005, Chapters 3, 6, 8, 12, 16.

3. Shavit, ZoharP o e t i ¢ s o f C h iAthens: &nivérsity df Geprgia Rressy X986,

Chapter 5 (20 pages).

4. Van Coillie, Jan and Walter P. Verschueren.&d.i | dr en ' s Li t er at ure i n
Manchester, UK: St. Jerome Publishing, 2006, 33915 pages); p.796 (18 pages).

5. LatheyGillan.Ed.Th e Tr ans !l at i on o Elevedani Mullilingual Matterd, i ¢t e r a
2006. p.1524 (10 pages); p.433 (13 pages).

6. Oittinen, Riitta-Translating for ChildrenNew York: Garland Publishing, 2000. p-29 (26

pages).

7. O’ Sulrdovmapna,r aEtmev e C h i Trads: AnthéaBellZLondan:r a t u r e
Routledge, 2005. p.7403 (30 pages).

Appendix B

Translation of Children’s Literature Cours

Correlation of the course with core curriculum competencies
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Correlation
(Establishing correlation of the course wit
core curriculum competencies by percent
total: 100%)

Core curriculum competencies

Possesses professional knowledge and resea

skills in English education 20%
Able to write academipapers 30%
Able to reason and argue logically, capable of

independent judgment, able to engage in 40%
scientific research

Possesses professional skills in fields related 10%

English instruction or other industries/services
Figure2:As s i gnment breakdown for Translation of C]

I.  Course summary

This course is meant to help students learn translation methods and strategies in translation of
children’s literattheofeomcptadiscalbswonk anod
to understand the source text with accuracy and express that meaning in the target text with
precision and fluency, and to stress to the students the fact that the readers of these texts are
children, whch ought to be reflected in translation strategy.

I. Course objective

1 Understand strategies for translation of ¢
2 Understand common errors 1in the translatio
3. Learn techniques fortransla on of c¢hildren’s literature

4. Develop ability to discuss translation issues

lll. Course schedule

1. 09/ 22 Lecture: Introduction to the translat:Hi

2. 09/29Translation workC / e s t e fPicture Booky

3. 10/06 Translation workSo Far from the Bamboo Groyistorical Fiction)

4. 10/13 Translation workk e e s h a * (Reallgtic &istien)

5. 10/20Reading®Chi 1 dr en’ s Li t e Yialdeoloegical Mamidulatbmaf ns 1 at i on
Children’'s Literature Thr waligghicrdssTamesand ¢t i on an
Places(23 pages)

6. 10/27 Reading‘Introductio”inTr ans | at i ng Expressive Languag
Problems and Solution(7 pages)

7. 11/03ReadingTr ans 1l ating Children’s Litinlrardatingr e a nd
for Children(27 pages)

8. 11/10 ReadingsAppr oaches to the Tr and¢ihdargetdd?2 (48 f Chi |
pages)

9. 11/17 Midterm exam

10.11/24 Thesis reading: Lin Chlang, “Translation and Adaptation @ifrrietty” (118 pages)

11.12/01 Thesis reading: Ho Chuafranslation and Adaptation @firque Du Freak: A Living



Nightmaré (107 pages)

12.12/08 Thesis reading: Chang Weng, “Translation and Adaptation ®he BFG (120 pages)
13.12/15 Research paper writing: subject materials, laios examples (the instructor providing

subject materials for each group to find translation examples)

14.12/22 Research paper writing: literature review, methodology (the instructor guiding students

to find relevant literature and consider methods)

15.12/29 Research paper writing: outline, resuttse(instructor guiding students to give an outline

list and write results)
16.01/05 Final oral and written report
17.01/12 Final oral and written report
18.01/19 Final oral and written report

V.

Assessment methedselect at least three):

|. Assessment methods (select at least three):

42

NO. | Assessment method Description Check
1. Written assessment Regular quizzes, midterm exam, final exam | v
2. | Written work appraisal Various work and practice v
3. Information collection, analysis of problems, | /
Project report assessment | organization, overall arrangement, and
communication and reporting
4. Collection of data from course of study and
Portfolio assessment results and compilation of learning materials
into portfolios
5. Practice assessment and | Operation, experiments, design work, realrld
field work problem solving
6. : Appraise and review
Appraisal of works by reference to standards or other works
7. Observation and practicum Practicum performance at institutions, exhibit
assessment results, or report of experience
8. Volunteer service and Participation in volunteer service or workshoq
workshop assessment activities
9. Examination and N e .
. Examinations and certifications
certification assessment
10. | Graduation Graduation assessment for English instructio
exhibit/performance or art curriculum (not applicable to general
assessment education)
11. | Graduation thesis Individual or group graduation thesis (not
assessment applicable to general education)
12. Participation and attendance, group and v
Other :
cooperative study

Figure3 :

As sessment

met hods for

Translation

of

C
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V. Teaching materials arréference books, ordered by occurrence in class schedule

1. Townsend, John Rowe/ritten for Children: An Outline of Englisha n gua ge Chi [ dr e
Literature (Chinese translation). Translated by Xie Yiang. Taipei: TierAWei Publishing

Company, 2003.

2. Van Colllie, Jan and Walter P. Verschueren.Ed. i [ dr en ' s Li t er at ure i1
Challenges and Strategidglanchester, UK: St. Jerome Publishing, 2006. (p833.9

3. Lathey,Gillan.EdT h e Trans !l at i on of Ch.Clewedorn s Lit er
Multilingual Matters, 2006. (pp. 280)

4. Lathey, GilllanT r an s [ at i n g C h Ldhdbm Routledge, 2016. @p.-B5) u
5. Lathey,GillanT he Rol e of Transl!l ators in Chil
New York: Routledge, 2010. (ph11-122, pp. 1958204)

6. O’ Sul lGovmapna, r aEtmievre. C h i Trashs: AniheaBelllLondan:r a t u r e
Routledge, 2005. (pp. 131b1)

7. Oittinen, Riitta-Translating for ChildrenNew York: Garland Publishing, 2000. (pp-99)

8. Leonardi,Vanesstdde ol o gi cal Manipul ation of Children
and Rewriting: Travelling Across Times and Placgwitzerland: Palgrave Macmillan, 2020.

(pp. 931)

9.Epstein,B.J'rans !l ating Expressive LPRroblemsiapde i n Chi
Solutions Oxford: Peter Lang, 2012. (pp-2¥)

10. Tabbert, ReinberfAppr oaches to the tr adTFargetidi2on of ct
(2002), 303351.

roe
dr en s

VI. Requirements and Assessments

=

The finished translation should be uploaded telass by Sunday midnight.

Presenters should prepare a PPT file and print it as the handout for the class.

Translation assignments are discussed in class. Errors, misuse of rhetoric, or incorrect styles
arepointed out, but good translation is also appreciated.

A late assignment leads to a deduction of 10 points from the grade of that assignment. Any
late assignment handed in after the beginning of the class may not be accepted.

A leave of absence should asked, via email or phone or text message, by the student
himself/herself before the beginning of the class. Failing to comply with this procedure leads
to a deduction of 5 points from the final grade. Late to class for more than 20 minutes leads
to a dedation of 1 point from the final grade. Two leaves of absence are the maximum for
the whole semester. After that, each leave leads to a deduction of 2 points from the final
grade.

The abovementioned rules are negotiable in case of emergency, but thegmofas the

right to make the final decision on the basis of documents students provide.

Raising and discussing questions: 10%, translation work: 30%, oral book report: 30%,
midterm exam: 10%, final oral & written reports: 20%.
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Appendix C

Discussion Qustions

10/20 Discussion questions
Leonardi,Vaness&Chi 1 dr en’ s Li t e r nldeological Manipulalionafn s 1 at i on
Children’s Literature Through Translation and
pp 931. Switzerland: Palgrave Madian, 2020.

Analyze the abstract and see how the author uses different sentence patterns to describe her

six major points, while avoiding a robotic enumeration of the points using words like

“firstly, secondly, thirdly, fourthly, fifthly, finally’
2. s theabstract exactly the same as the first paragraph of the paper proper? Is this a good way

of writing a paper? Why or why not?

3. What kind of troubles can authors or trans.|
dual readers?

4. Do you agree with whaastrid Lindgren (1969) argues? Why or why not?

5 Why are toys and anthropomorphic animals so

6. What two factors led to the rise and develo

7. Analyze the major differences amoMidglet hese t
Ages 16"-17" centuries, 18 century to today.

8 What are the differences 1in view on childre

9. Select three of the nine form$ cultural adaptation according to Klingberg (1986:18) and

describe them using examples.
10. What are the two major reasons for Lathey seeing differences between translation of
children’s literature and adult literature?
11. What are the two major functionsefth i 1 dren’s 1l iterature identif
12. What are the two sensible reasons for manipulation of a text by a translator according to
Shavit (2006)?
13. Do you agree with what House (1997) argues? Why or why not?
14. Which factors or persons plajgcisive roles in the translation and publication of children's
literature?

10/27 Discussion questions
Epstein, B. JIntroduction”’InTr ans [l at i ng Expressive Language
Problems and Solutionpp. 227. Oxford: Peter Lang, 2012.
1. Analyze the introduction (first three paragraphs) in terms of content and structure.
2. Whose definitionofc hi 1 d r ¢ n” do you inasteagree with? \Why?
3. What are thelifferencedb et ween children’s 1literature and
4. The 19" century sawchildren as small adults; that so, which genres of literature did Locke
believe children should and should not read?

5. What differences are there with respect to views on children and childhood between modern
Western society and the 18entury?

6. According b McDowell, what differences exist in books written for children and adults?

7. Oittinen says thattheterre hi 1 dr en’ s 1 i”tmeansdranslatiegfot r ans 1 at i o

children} but the author believesitmedftisr ans 1 at i ng ¢ WWhatdgthe n’ s 11t
difference?
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8. Explain Skopos Theory.

9 When translating, what possible ethical 1ss
consider?

10. How can postcolonial theory be used to describe the relationship between adults and
children in c¢children’s literature?

11. How can the concept ofhegemonybe used to describe children

12. What are the differences between colonialism and-galshialism?

13. When the authasays,“Children are also translatiofisyhat does the author mean?

14. When the authosays,C h i 1 dbooksicansserve both to be translated and also to
translate; what does the author mean?

15. Do you believe that the translator can preclude ideology from entering into the translation
process? Why or why not?

16. What do the term$denotatiofi and“connotatiori refer to? Can you provide examples of
each?

17. Do you believe that children can understand expressive language? Why or why not?

18. Describe and provide examples for three types of expressive language selected from table 1.

19. Describe angbrovide examples for three types of translation strategy selected from table 2.

20. Analyze the conclusion in terms of content and structure.

21. Using this text as an example, why does an author need to use footnotes? (What is the
function of using footnotes?)

11/03 Discussion questions

Oittinen, Riitta“Tr ans 1l ating Children’s Li flaTfranslatilge a nd

for Children pp.7399. New York: Garland Publishing, 2000.

1. Oittinen does not agree with e¥shenotagrées vi e w.
with?

2.  Why do most people have a negative view of adaptation?

3. Does QOittinen believe that translation and adaptation are the same? Why or why not?

4. How many types of translation are there according to Eugene Nida and Jan de Waard? How
is eachdefined?

5.  Which two types of adaptation are there according to Eugene Nida and Jan de Waard? Give
an example of each.

6. Why is Harold Bloom suspicious of the existence of the original and that each work is
actually an adaptation?

7. What are Gevewganadaptationh er ’ s

8. What are the differences in view of Bettelheim and Oittinen when it comes to adapting
books to films?

9. Oittinen has a different view on loyalty. Explain her view.

10. Shauvit gives a negative view of adaptation using the example of LittldRRing Hood. Do
you agree? Why or why not?

11. Klingberg objects to purification and modernization. Do you agree? Why or why not?

12. Oittinen holds a view that is slightly different from those of Shavit and Klingberg. Explain
the differences.

13. Oittinen believeshat inAlice in Wonderlandhe mismatch of the color (blue or green) of
the caterpillar between the text and the picture does not really do much harm. What do you
think?
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14, Pl ease try to i1dentify and analyze Oittinen

11/10 Questions for Discussion

Tabbert, ReinbertAppr oaches to the tr ad¥argeti4i2{2802)p f ¢ hi 1

303-351.

1. What does the author mean when he talks about a shift of focus in the studies of translation?
What is the traditional fmus? What is the new focus?

2. Does the authdalk about his research scope or limitations? If so, what are the limitations?

3. Ifyou see asectionofapapertitttbh e i mport of <c¢chi l’dwhatdo’ s boo
you expect to read in this section? (You may refer to the second section of this“paper:
import of c¢children’”s”books into various ¢

4, When American children’s books are publis
are publisked in America, how come the deviations from the source text still happen when
the young audience in both countries read English?

5. What are the differences of the picttree x t r el ati on bet ween Ant hor
Ross’s picture books?

6. What challengewould a translator possibly face when he/she needs to handle the playful
use of language? Explain with examples.

7. What challenges would a translator possibly face when he/she needs to handle culture
specific phenomena? Explain with examples.

8 Please elaborate the concepts of adequacy a

9. Both norms and ideology influence translation. Are they synonyms? Or are they different?

10. What are the differences between case studies and period studies? What sagpthetive
features?

11. Tiina Puurtinen admits the limited validity of her own research project, but why does the
author recognize and appreciate her realization of incompleteness?

12. 0’ Sullivan shows that there ar cesarhthese® v oi ce
Use examples to explain.

13. The text mentions several research papers that look at the translator's experience. Which
research methods did those authors use in their research papers?

14. Please identify the bibliographic writing of three differaminfis of information from the
bibliography andllustrate the order of items in the three bibliographic entries with
examples.

ou
h e

Appendix D

Course Questionnaire Suggestions
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Figure 4: Course questionnaire suggestions | Englfsi2 . Ma s t e r ’asslatbmaf g r a m
Children’s Literature

1.

7.

8.

9.

b

The instructor’s arrangement of the entire

practice of translation, then, in the middle of the course, we built up professional
knowledge, lastly, there was an assessment dfrmawledge. While the course was
really tough, stressful, and required lots of brainwork, the result gave me a sense of
success. | would like to thank the instructor for her detailed planning.

The instructor’”s course wawasteallyhigh,butand r i c

2

thanks to the 1instructor’s explanations,
understanding about the structure of the thesis.

The 1instructor’s guidance for the final
advarte how to create a simple academic paper. | also learned a lot about translation and
adaptation in the beginning phase of the course.

| would like the instructor to provide mostly positive encouragement to help students in
their studies, which would givéé students more satbnfidence and more interest in

study. Thank you!

| think the onesemester course is really well arranged. It was very clear what we were
expected to study and complete each week.

The final report was a major challenge, butitisggructor was able to give timely

assistance and suggestions.

The instructor used fitting metaphors when explaining course content, which helped me
better understand it.

The instructor speaks reasonably and orderly and is very professional. Thank you!
Thedesign of the final report gives students a sense of success.

10.The instructor is very conscientious in teaching and is capable of providing guidance to

r

€

(&
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students.
11.A bit too much homework and c¢classwork...
12.No opinion.



