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What Would You Do? 
 

If you've finished reading Coaching a Student Teacher, the second book of  
Student Teaching: The Cooperating Teacher Series, then you are ready to practice 
your supervisory skills by problem-solving the following five case studies. These are 
either actual vignettes or composites of similar situations that have happened during 
the student teaching phase.   

  

In real-time situations, the best course of action takes into account the persons 
involved and the specific setting; however, we do provide some commentary for 
guiding your decisions. 
 

Ann Weber & Marvin Henry        

Co-Authors  
Student Teaching: The Cooperating Teacher Series 
Supervising Student Teacher the Professional Way, 7 ed. 

 

 

 
    

 

 

 
 

CASE STUDY 1: A CRITICAL REACTION TO A CLASS 
 

Stephen has just observed a teacher who is considered to be rather ineffective. When 
he returns, he repeats a list of criticisms of the class and is very negative about the 
teacher’s procedures. You suspect that his comments are accurate, but you wonder how 
you can approach the discussion of the observation without appearing to be unethical. 
What do you choose to do?  

 
1. Ask him to formulate some positive recommendations based on this negative 

experience.  
2. Discuss the points that he mentions and determine alternative strategies rather than 

focus on the perceived shortcomings of the teacher.  
3. Admonish him not to be too hasty in making judgments.  
4. Ask him what he would have done if he had been the teacher in that situation.  
5. Give examples of effective actions that you have noticed in this teacher.  
6. What other actions might you consider?  
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Comment 
The analysis of this situation involves a matter of ethics as well as learning (see chapter 
10). Poor teachers cannot be singled out just for illustrative purposes, but a future 
teacher has the right to know that the profession has to deal with ineffective teaching 
styles. An observation of this type may be summarized best by using the positive 
qualities described in this chapter, and focus should be on principles rather than 
personalities.  

 
Henry, M. A. & Weber, A. (2010). Supervising observations. In Supervising Student Teachers the Professional Way, 7th 
ed. (pp. 132, Case Study 29). Latham: Rowman & Littlefield Education.  

 

 

 

 
 

CASE STUDY 2: NO VISIBLE PLANS 
 

Reed is a confident student teacher. Despite your frequent requests, he has not 
produced any written plans. His teaching has been acceptable, but you are aware that it 
could be improved if you could talk with him in advance about his planned activities. On 
Monday morning you ask him if he has his plans for the week. He dismisses your 
question with the remark that he does not write anything down because it is all in his 
mind. Since you feel that prior analysis is important, what do you do to get something in 
writing?  
 
1. Refuse to allow him to teach any further until he submits plans that you can approve.  
2. Verbally interrogate him about his proposed plans.  
3. Critique his lessons and show where he could have done better if he had planned 

more thoroughly.  
4. Ask the college supervisor to clarify the college’s position about required lesson 

plans.  
5. Remind him that if he were absent, you would have no guidance for the day.  
6. Create a brief lesson plan format that will outline the procedure of the lesson, yet not 

be burdensome to create.  
7. What other actions might you consider?  
 
 

Comment  
Discussion and analysis would seem to be appropriate regardless of whether written 
plans exist. Teachers plan in different ways. The possibility exists that this person is one 
who can mentally organize. However, it is also important for Reed to understand that a 
written lesson plan may not be essential for him to successfully carry out a given lesson, 
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but in his absence, it is a real necessity. In addition, many school districts require written 
plans, so this habit needs to be developed. Finally, a cooperating teacher has the 
obligation and right to know what a student teacher is going to teach.  

 
Henry, M. A. & Weber, A. (2010). Supervising Planning. In Supervising Student Teachers the Professional Way, 7th ed. 
(pp. 151-152, Case Study 32). Latham: Rowman & Littlefield Education.  

 

 

 

 

 

 
 

CASE STUDY 3: MANAGEMENT DIFFICULTY 
 

Valerie has difficulty demanding respect. Pupils just do not listen to her while she is 
talking and she fails to remind pupils that they are not on task. Basically she just seems 
deficient in classroom management overall. You want to help Valerie so that the learning 
climate improves. What do you do?  
1. Interrupt the class and explain that their behavior is not appropriate.  
2. Discuss the matter with the student teacher at the first opportunity.  
3. Make a video recording of a portion of the class for the student teacher to see and 

analyze.  
4. Provide literature on classroom management for the student teacher to review.  
5. Ask the college supervisor which management strategies are covered in campus 

coursework.  
6. What other actions might you consider?  
 
 

Comment 
There is the possibility that the student teacher may be aware of the situation but 
reluctant to discuss it because of the implication that she is unable to control the class or 
that she has no solutions. Direct interruption may not help, but a frank discussion of the 
matter and the development of a plan of action could be beneficial. A visual recording 
might be used at a later time to identify particular problems.  

 
Henry, M. A. & Weber, A. (2010). Observing, analyzing, and guiding. In Supervising Student Teachers the Professional 
Way, 7th ed. (pp. 191, Case Study 48). Latham: Rowman & Littlefield Education.  
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CASE STUDY 4: A LACK OF REFLECTION 
 

Chad has been performing adequately but he has trouble identifying areas that need 
to be improved. Your objective is to encourage him to be more reflective. However, in 
your conferences, your reflective questions seem to get only brief, defensive 
responses. For example, when you ask what he would change in the lesson, the 
response is, “Just about everything, I guess.” When you ask if he thought the lesson 
was successful, he says, “Probably not.” You are frustrated because you want him to 
think through questions, but your impression is that he thinks your questions are 
criticisms of his teaching. What do you do?  
 
1. Examine your technique of asking questions to determine whether they are stated in 

a threatening or nonthreatening manner.  
2. Suggest that he write down his self-analysis and then discuss it.  
3. Attempt to be more positive by asking questions that allow him to identify the 

strengths of his lesson.  
4. What other actions might you consider?  
 
 

Comment  
As indicated in this chapter, questions are good ways of encouraging self-appraisal. 
However, the questions must be presented so that they do not communicate criticism. A 
cooperating teacher should examine his nonverbal behaviors as well as verbal 
utterances in order to establish a climate where a student teacher can be open and not 
threatened.  
 
Henry, M. A. & Weber, A. (2010). Supervisory conferences. In Supervising Student Teachers the Professional Way, 7th 
ed. (pp. 233-234, Case Study 58). Latham: Rowman & Littlefield Education.  

 

 

 

 
 

CASE STUDY 5: LOOKING FOR A TEACHING JOB  
 

Aidan lives in an adjacent community and has strong ties to the area. He comes to you 
as a student teacher at a time when two teachers in his area of certification will be 
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retiring. Both you and he know that there will be vacancies. Aidan indicates during the 
first few days of student teaching that he would be interested in being employed here 
and asks your advice about how he should make his wishes known. He had been told at 
the college that student teachers who had a good teaching evaluation accompanied by 
participation in various aspects of the extracurricular program were often asked to 
remain as teachers. He said he wants to get involved in “everything” so that he can 
enhance his chances of being viewed favorably and, consequently, employed. What is 
your response?  

 
1. Tell him to concentrate on being the best student teacher that he can be and wait to 

see if the principal or personnel officer comes forward to discuss a position with him.  
2. Sit down with him and devise a reasonable plan of action that will give him 

experience but not make it look as if he is blatantly becoming a candidate for the 
open positions.  

3. Suggest a “wait-and-see” approach until he is certain that this is the type of school 
where he would want to teach.  

4. Ignore the remark until you have had an opportunity to determine whether or not you 
would support him.  

5. Suggest that he withhold his goal from others until he proves his teaching 
competencies during full-time responsibilities.  

6. Help him to narrow his extracurricular program choices to those that highlight his 
talents.  

7. What other actions might you consider?  
 

Comment  
A possible teaching position can be quite appealing to a student teacher. The task of the 
cooperating teacher is to have him focus on his student teaching instead of campaigning 
for a position. A word of caution should be shared with eager student teachers about 
becoming overcommitted to so many extracurricular obligations that their teaching 
performance suffers.  

 
Henry, M. A. & Weber, A. (2010). Supervising participation in the total school. In Supervising Student Teachers the 
Professional Way, 7th ed. (pp. 251-252, Case Study 62). Latham: Rowman & Littlefield Education.  

 

 

 

 

 

 

If you would like to practice solving more situations, over ninety student teaching 
case studies can be found in Supervising Student Teachers the Professional Way, 
7th edition which is published by Rowman & Littlefield Education, 2010. 

 

 

 


